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Land Acknowledgement

The University of Washington SMART Center and
Northwest MHTTC acknowledge that we learn, live,
and work on the ancestral lands of the Coast Salish
people who walked here before us, and those who still
walk here. We are grateful to respectfully live and work
as guests on these lands with the Coast Salish and
Native people who call this home.
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Event Survey

* Required by our funder

e Used to inform, refine, &
enhance future events/activities

* Helps communicate the need for
this type of support

* Voluntary and anonymous

* Very important! We will end a
few minutes early and ask that
you please take a few moments to

complete.



Today’s Presenter

Kathleen Lynne Lane, Ph.D., BCBA-D, CF-L1 Kathleen Lynne
Lane is a Professor in the Department of Special Education at
the University of Kansas and Associate Vice Chancellor for
Research. Dr. Lane’s research interests focus on designing,
implementing, and evaluating comprehensive, integrated,
three-tiered (Ci3T) models of prevention to (a) prevent the
development of learning and behavior challenges and (b)
respond to existing instances, with an emphasis on systematic
screening. She is currently the President Elect of the Council for
Exceptional Children Division for Research (CEC-DR). She is the
co-editor of Remedial and Special Education and Journal of
Positive Behavior Interventions. Dr. Lane has co-authored 11
books and published over 200 refereed journal articles and 40




Consic

Uni

erations for Systematic Screen

Exte

nalizing Behaviors in the COV

versal Screening for Internalizi

ing P

ng and

D-19

K-12:

Era

A Presentation for the Northwest Mental Health Technology Transfer Center

August 13, 2020

Kathleen Lynne Lane, Ph.D., BCBA-D, CF-L1

University of Kansas

Wendy Peia Oakes, Ph.D
Arizona State University

Source: Lane, K. L., Oakes, W. P., & Menzies, H. M. (2020). Considerations for systematic screening PK-12:
Universal screening for internalizing and externalizing behaviors in the COVID-19 era. Manuscript in review



=~ —— S = — e
—— T——— —‘. 'C . N it s N i et et~ e et e g — Search thic < te 2odas |
~S v = Stall LIS SILE P — \
s 3_-_-—»- - - —— "

_— - - - T — L P ST N
Fnsive, Irm'rnm'r{ = -

Three- lmr{l odel of Prevention

.
S A . — ——— - e e . WAL T e T A
- e s - e ~ - 2 - <

INCE  About Ci3T  Building Your Ci3T Model  Ci3T In Action  Contact Us
Functional Assessment-Based Interventions  Implementing Your Ci3T Model  Literature =~ Measures
Presentations  Professional Learning  Project ENHANCE  Project SCREEN  Research to Inform Practice

Responding to COVID-19  Systematic Screening

€

LT
‘

)

Y —9 ”
1) | ‘ s

i(

ci3t.org

——

"~

-

f{
~
, ™~

2N



- 3 - 7 I3 -

= ' R (SO e R B . e “&__ Comprehensive, Integrated, Three-Tiered Model of Prevention

28 A 3 S % = Search this site... 3 (Lane, Kalberg, & Menzies, 2009)
= et — AT —— — e e . e T S i ol ‘,,»_- Goal: Reduce Harm
7 Comprehensive, Integrated e T e E z ErEss o - oo e Ti Specialized individual systems
T g7 S 5 3 F =0 . for students with high risk
e e e R e e e e SiEA T Tertiary P n [-_: e

Goal: Reverse Harm
< ‘ l 2 : Specialized group systems
= - = - — — = . for students at risk

Secondary Prevention [=15%)

About Ci3T Building Your Ci3T Model Ci3T In Action Contact Us Functional Assessment-Based Interventions

Implementing Your Ci3T Model Literature Measures Presentations Professional Learning Project ENHANCE
Goal: Prevent Harm

School/fclassroom-wide systems
for all students, staff, & settings

Project SCREEN Research to Inform Practice Responding to COVID-19 Systematic Screening

Academic : Behavioral Social

Responding to COVID-19

At this time of uncertainty, with many schools closed due to the COVID-19 outbreak, the Ci3T Strategic
Leadership Team and Ci3T Research Team are developing materials to support educators and families
as we transition to a world of online and continuous learning. Our goal is to provide resources to assist
you in using your Ci3T structures to facilitate positive, productive environments for students, families,
educators, and administrators during the COVID-19 crisis. In the accordions below we will be uploading a
series of brief practice guides that we hope you will find useful. Feel free to share these materials with
fellow educators and families. We are sending positive thoughts to all our partners, colleagues, and the
students you so tirelessly support.

With respect,
The Ci3T Strategic Leadership Team & Ci3T Research Team

@Ci3STMODEL

Teleteaching Tips for Educators: Designing for Success!
Teleteaching Tips for Educators: Implementing with Success!
Ci3T Blueprint A Primary (Tier 1) Plan Template for 2020-2021 Academic Year #C|3T
Ci3T Integrated Lesson Plan Template




Agenda

* Introducing Ci3T ... a Comprehensive, Integrated, Three-Tiered Model
of Prevention

* The Role of Screening: Using Screening Data to Shape Instruction
e At Tier 1: Primary Preventions Efforts
e At all Tiers: Teacher-delivered Strategies
* At Tiers 2 & 3: Secondary & Tertiary Prevention Efforts

* Considerations for Screening PK-12 in the COVID-19 Era
* Planning for Next Steps
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Source: Forness, S.R., Freeman, S.F., Paparella, T., Kauffman, J.M., & Walker, H.M. (2012). Special education implications of
point and cumulative prevalence for children with emotional or behavioral disorders. Journal of Emotional and Behavioral
Disorders, 20, 4-18.



Agenda

* Introducing Ci3T ... a Comprehensive, Integrated, Three-Tiered
Model of Prevention

* The Role of Screening: Using Screening Data to Shape Instruction
e At Tier 1: Primary Preventions Efforts
» At all Tiers: Teacher-delivered Strategies
e At Tiers 2 & 3: Secondary & Tertiary Prevention Efforts

* Considerations for Screening PK-12 in the COVID-19 Era
* Planning for Next Steps



Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tigr 3
Tertiary Iﬂon (=5%)

Tier 2
Secondary Prevention (=15%)

D wﬁjgﬁj NNV A\ ) D AN 2\ BN e N[5 T‘f— QO ‘\j‘ ji
Primary Prevention (=807%)

Academic Behavioral 3 Social




Implementing Ci3T Models:
A Respectful Partnership £




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tigr 3
Tertiary Iﬂon (=5%)

Tier 2
Secondary Prevention (=15%)

Tier 1

D wﬁjgﬁj NN [V ) D I NS\ [ N ‘ﬂ:‘g N[ :“f— or wi‘ ji
Primary Prevention (=807%)

Academic Behavioral 3 Social




SECOND EDITION

Procedures for Teaching

" gy - b e o . e ' b ——_—,
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Lincoln Elementary Expectation Matrix

Ci3T

» Use a quiet voce

« Walk on the right
side of the haliway

« Face forward

« Follow directions

« Use kind woeds and
& tons

« Control yous temper

« Keep yourfood 10 |- Respect others
yourself personal space
» Use manners « Follow the rules of

« Listen to and follow | the game
adult requests

« Line up when the

« Cooperate with
others

« Use an inside voice

bell rings

« Be in assigned area » Play approved

on tUme games

« Remain in school fo
the whole day

« Use equipment
approprately
« Bring your required  Returmn equipment

materials when you are done

« Tum in finished
work

« Exercise self-contrg

KAr. Allen

» Use the restroom

andi then return to
class

« Stay in your own
bathroom stall

» Give others privacy

« Flush tollet

« Wash hands with
SONP

« Throw away any
trash properly

« Report any
problems to your
teacher

» Takie care of your
business quickly

» Keep bathroom tidy
» Use time wisely

« Use kind words
towards the bus
driver and other
students

« Listen 10 and follow
the bus drivers' rules

« Stay in your
personal space

« Bring home all
needed materials

« Talk quietly with
others

« Remain in seat after
you enter the bus

» GO directly to your
destnation

« Keep hands and
foet 1o self

« Use self-control




Social Component:

Examples of Schoolwide Programs

— Positive Action
O www.positiveaction.net

« Improves academics,
behavior, and character

 Curriculum-based approach

« Effectively increases positive
behaviors and decreases
negative behaviors

« 6-7 units per grade
« Optional components:

* site-wide climate development

« drug education

* bullying / conflict resolution

« counselor, parent, and family
classes

« community/coalition
components

i
(O
O
>
O
L]
-
Q
)
O
(40)
S
(qV)
-
@

Social-emotional

Connect With Kids
connectwithkids.com

e A curricula using real

stories presented through
documentary-style videos,
non-fiction books,
teaching guides and
patent resources.

e Customizable units are:

e Attendance and achievement
*Bullying and violence prevention
eCharacter and Life skills

eDigital citizenship

eAlcohol and drug prevention
eHealth and Wellness




Pre-Training
Activities

e Team
member
selection

» Schoolwide
Expectations
Survey for
Specific
Settings
(SESSS)

Ci3T Professional Learning Series

Session 1:
2 hours

e Ci3T model
overview

Session 2:
Full day

* Building
the
primary
prevention
plan

Session 3:
2 hours

e How to
monitor
the plan

« Sfudent
team
members
attend

Session 4:

Full day

* Building
Tier 2
supports

Session 5:
2 hours

* Building
Tier 3
supports

« Sfudent
team
members
attend

Session 6:
Full day
* Preparing

to
implement

X~ Share

O overview
2 with faculty
GE) and staff;
5 Build

T reactive
plan

-~ Finalize and
O share
expectation
c maftrix and
o) teaching &
T reinforcing

components

=
o

&
O
T

e

Share
screeners;
Complete
assessment
schedule

-~ Share Ci3T
O plan;
Complete

= PIRS;
o) Complete

T secondary

grid

X~ Share

O revised Ci3T
plan;

GE) Complete
Ci3T

T Feedback

Form

C
9
O
—-—
-
)
&
o
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Practitioner University Partnership ... Ci3T Training & Implementation

Phase

2013-14 14-15

15-16

Year
16-17

17-18

18-19

19-20

Elementary School

Ci3T Training

Implementation Year 1
Implementation Year 2
Sustain and Develop Practices

Middle and High Schools

Ci3T Training
Implementation Year 1
Implementation Year 2

Sustain and Develop Practices

College and Career Center

Ci3T Training
Implementation Year 1
Implementation Year 2

Sustain and Develop Practices



Highland Park Central Elementary
School Year 2018-2019
Implementation Manual

Comprehensive, Integrated, Three-Tiered (Ci3T)

Model of Prevention

inckney Elementary School
-2016 Implementation Manual

ehensive, Integrated, Three-Tiered (CI3T)

Jardine Elementary School
Year 2018-2019

Implementation Manual
Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

Plan Designed by Jardine Elementary Ci3T Leaderstip Team Members:

ELEMENTARY

Shaftsbury Elementary

School Year 2016-2017

Implementation Manual

Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

Blan Designed by Shoftsbury Elemantary Ledership Team Members:

Jeff Johnson Elong Cochran
Betsy Madizcn xthy Zemignek
Coletre Kiein

Plan Designed by Highland Park Central Elementary Ci3T Leadership Team Members. Model of Prevention m."'f"'”""‘ .:;::‘l' Baxter ““"cm
Dr. Dana Jackson Carla Tepethoff Plan Designed by Pinckney Elementary Leadership Teom Members: Cori Ilh"“h" IJ'_?'_. s::’:':l 2O Magr
s v ';‘:;‘"“""‘ imee Flesman  worgarer Gray.
G lf‘-‘ Conel G AlexCramer  Mark Guckman
hnstna ondiey Andrea Albright Shanna Vantind
Paula Ackerman Jemmuter Lute-Machacl Carly Glennon Sharon Danieis
York Michacl Cindy arrison Tara Martin
dirsen wendra Teresc rupfauf
unnis kendrick  velaurie snidsr
w7 —~
( ‘ .
¢ =
L] - ﬁ
L]

HIGHLAND PARK
Highland Park High School

Year 2019-2020

Implementation Manual

Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

Plan Desigmed by Highland Park High School Q3T Leadership Team Mecmbery.

Jems Hextor Ryan Amold
Cary Saumo. Dr. Shana Perry
Celoste Rascro Ben Byens

Monument Elementary

School Year 2016-2017
Implementation Manual

Comprehensive, Integrated, Three-Tiered
Model of Prevention

Pian Designed by the Monument Elementary Lesdership Team Mem

Meridy Capeliz
Carrie Gardner

Donna Cauley

Christopher Lane
Erin Trawick

Ci3T Model of Prevention Implementation M

State Street Elementary
School Year 2018-2019
Implementation Manual

Comprehensive, Integrated, Three-Tiered (Ci3T)

Model of Prevention

_

wrence High School

ntation Manual 2015-2016

id-Tiered System of Supports:
1ensive, Integrated, Three-Tiered
3S: CI3T) Model of Prevention

ined by Lowrence High School Leadership Team Members:

Matt Brungardt Bill Dewitt
Cherri Drake Greg Farley
Jose Cornejo Shannon Wilson
Stephanie Magnuson

e




School’s Ci3T Primary (Tier 1) Plan

Mission Statement

Purpose Statement

School-Wide Expectations 1.
2.
3.
*see Expectation Matrix
Area I; Academics Area I1; Behavior Area TTT: Social Skills
Responsibilities Responsibilities Responsibilities
Students: Students: Students:
L ] - -
Area |: Academics Area l1: Behavior Area [11: Social Skills
Responsibilities Responsibilities Responsibilities
Faculty and Staff: Faculty and Staff: Faculty and Staff:

Teach core programs and/or district skandards
wilh fidelity:
(1) List programs

Teach setling lessons according Lo school
schedule:

Teach core programis) with fidehily:
(1) List programs

Number of Lessons:

Llow often:

How long:

Ci3T Blueprint A Primary (Tier 1) Plan 1




A Look at Roles & Responsibilities in
Academic, Behavioral, & Social Domains

SAMPLE Elementary Schoo

School’s Ci3T Primary (Tier 1) Plan

Mission Statement

The mission of Sample
environment for stude
students’ leaming pote

Mission Statement

Purpose Statement

Purpose Statement

The purpose of Sample
through instruction and
development, and soc
community priorities.

School-Wide Expectations

L
2.
3.

see Expectation Matrix [revisit for 2020-2021 school year and consider adding a remote learning

setting

2020 - 2021

The purpose of Sample
the school’s mission
the arts, social and em
and community prionti

School-Wide Expectations

1. Be Respectful
2. Be Responsible
3. Give Best Effort

Area I: Academics
Responsibilities

Students:

Be at school on time and stay all day.
Access and use resources to be
organized

Complete and turn work in at a timely
manmner.

Communicate with teachers and
parents.

Participate in distnict core instruction
and leaming opportunities.

Actively participate in class activities
and be persistent in the face of
challenge.

Participate in:

Students:

®  Meet school-wide
the Expectation N

& Use strategies leamn
expectation setting
lessons to prevent
and identifv and m

= Take responsibility
the effect on others

o  Tell an adult about
behaviors.

Area I: Academics
Responsibilities

Students:
L ]

Area II: Behavior
Responsibilities

Students:
L ]

Students:
L ]

Area ITI: Social Skills
Responsibilities

Continued Learning®
{(*continued learning indicates expectations for
when school buildings are closed for some or
all students; please edit the title as appropriate
Jfor vour state)

Continued Learning

Continued Learning

¢ Ask and adult when you nesd help.

peacefully by using Stap, Walk, Talk
(OSEP-TAC, PBIS.org)

SECOND E:D II'T'1NO'N

Developing a
Schoolwide Framework
to Prevent and Manage
Learning and Behavior

Problems

ol il

M. Kathleen Lynne Lane, Holly Mariah Menzies,
Wendy Peia Oakes, and Jemma Robertson Kalberg




Area |: Academics Area |I: Behavior
Responsibilities Responsibilities

Faculty and Staff will:
e Implement the Positive Behavioral Intenant 3

3T Primary Plan: Proce

expectations with each student.
| ® Provide behavior specific praise and positive

relnforcement to students who dlsplay school-
Ci3T pr; et
I Imary

Use proactive strategies to
engagement. Examples:

Active supervision

Precorrection

Instructional Feedback
Instructional choice

Increased opportumtues to respond

Pr Ocedureg

se a positive response to initial indicators of not
meeting expectations:
o Praise students meeting expectations first
o Redirect student who are struggling
o} Reteach expectations

o
(o]
O
@)
(@)
O

2 and Tier 3 Needs — Use the intervention grids I
to guide selection of intenentis

and 'ﬁer 3 Needs — Use the intervention grids to
guide selection of intervention strategy.

e Follow guidelines on flow chart

e Enter behavior data on Skyward on same day
as incident

e Communicate with parents about problem
solving worksheets

Area llI: Social Skills Responsibilities

for Remforcm

O - U -
Implement the reactive plan co .

Agreements anu

o One 20 minute lesson per week teacher lead
© One 45 minute lesson every other week co-
taught by teacher and counselor

Madel social skills expected of students.
2 hehavior specific

g

Maintain open lines of communication W
students and parents/guardians.
Seek ways to invalie ns

\ ‘ N
o

(

(L
g
\\\\ “m“‘"

iy

c.., o
e

///




Planning for an Integrated Approach

Integrated Lesson Plan

Topic

Standards

Core Lesson Elements

Behavioral Expectation(s)

Tier 1 (for all) Equitable Access and Inclusion

Active Supervision

Behavior Specific Praise

a
[}
c
@
S
o
@

v

i
a
S
o
@

[+

=

el

.o

I

Instructional Choice
Instructional Feedback
Opportunities to Respond
Precorrection

Differentiated Objectives

Teacher Reflection
Implementation: O=not at all, 1=limited, 2=partial, 3=full

e b e e e e e e e e e e e e e e e e e e e e e e e e e e e e o e e e e e e e e e e e e e o e e e e s oo o o oo o o o o oo

Active Supervision [AS)

Behavior Specific
Praise (BSP)

High-P Request 1al Choice (IC) | Instructional Feed
Sequence (HPRS) (IF)

01 2 3

01 2 3

01 2 3

Met individual student plan for academic, social skill,

What went well?

What did not go as expected?

What would | change in the future?

OTR

Jnities to
P —

| Precorrection (PC)

Active |




As you know Sunfl ! yuses a k for i ing our

and social-emotional learning. This is what we refer to as our Ci3t plan. Below you will find a 3 . - A V . I PO STCAR D
video that is designed to help families set up for success with home learning. | have also : 3 I - I rt u a

attached a couple of files referenced in the video that you may want to use in creating a

hedule and expectations at home. | have also put a picture of our school matri 'ou can -
:e sor:eacor:mon Iango::age if you wm:del:(:?o cve:l: oneef:r ::m::Remembe: :c;ydo :uar r X 3 I + E N H A N C E
BEST in all locz 1 our home ¢l ! > .
As always it is an honor to serve as the principal of Sunflower Elementary. :' N ¢ - I \$ - . .
Melissa Blevins S : | ) Dear: SFES Ci3T Leadership Team
. 4]
i AT L . . .
! o ‘ « x\““\\bﬁ“‘\ﬂ'«\?’:@\ This card is being sent to you to
: A [ R G . . .
| Q&”yﬁ RN wﬁ"_&x*&\i\b@wﬂ“\ acknowledge your dedication in
: 3 3 SET T W .
, : ! e R supporting your students,
; 3 e - G o W\ N° "
SETTIN 45 : | P SO @ colleagues, and families!

FOR SUCCESS - - : Beon
AT HOME ) - g

Cindy Riscoe (usd497 org)

Subject

Ci3Ta L 4

FENANGE Virtual POSTCARD

~
L

Cindy,
G& u - The time you have spent
;\ ./-/ teaching, monitoring and
~ reinforcing virtual teaching

expectations has allowed you
to maximize your online
Instructional time! Keep up
the great work! We see you!

~~ SasSerl - - B I U A~

> O O e01/020



https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.loom.com%2Fshare%2F43fbc52da3574ab5b909be112b107e3a&data=02%7C01%7Ck923l138%40ku.edu%7C401b969e6afe4704827e08d7f44d3923%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C637246484818641093&sdata=MLYWnPe9OXhrLRVrc2Bm73J0B0eJQJ89ZjiAQtmrkdk%3D&reserved=0

Virtual Learning Incentives

FREE Incentives:
. Stay after on ZOOM with a friend
for a chat

Virtual lunch date with the teacher,

principal, etc.
(check with that staff member

before offering them up of course)
Teacher wears stickers or has a sign

with the student’s name

Dress up ZOOM day (hats, PJs,
costumes, etc.)

Virtual Greeting Cards (sent via
email)

Show & Tell Time (or some kind of

star student spotlight time)

Personalized stickers in See Saw (2nd
grade has been using this)

Virtual Class Reward Menu

SHO .
: Py 5 Tickets : 20 Tickets <

TE L .’ LTI IIR e
I o Show and Tell I o Legos Ill" |||| 3 I
|
- o Hat Day - | o Art Time with Teachers
: 10 Tickets 1 25 Tickets I’ S :

(O 1 @Y il

I Go o PlckaGoNoodlem i o Take the class on a virtual I
: o Read Aloud to the class " field trip :
i S RS i
| --., 15 Tickets : It &‘( 30 Tickets R I
: o Lunch with Teachers A | o Exercise with Teachers :
" o PJDay | o Music with Teachers "
L------------_-------------‘

Adapted and shared with permission from a district partner



Social Validity

Treatment Integrity

W

Systematic Screening

Academic




S$econdary Intervention Grid

Support Description Schoolwide Data: | Datato Monitor Progress:| Exit Criteria
Homework honeed supportin ane or i Student measures Fazzing grades AND al
more acadentic content areasmeet  |-Student failng twoormore | Weekly progres reports for all subject | aszignments completed
Club with tutor teachers o classes ined by areas i atnet
per week after school for 30-min zes- | progres reports grading period
=ions toworkon targeted academic | Behavior: Treatment integrity:
=kills areaz. -Learning behaviors targeted | Tutorskeep remnds of attendance in-
 for growthon progres reports | cluding activities attempted/ mompleted)
duringchub time
Socialvalidity
Student leted survey
BEP (Check - Partidpating students Behavior: Student measures Lowrisk onthe SRES-IE
check in and out with a mentor each |-] ate orhighriskon the | Daily progress reports atthe
In, Check- day ontarssted sosls. Durinz chede | SRSSIE next seresning period
Dlll‘] in, studentsreceive 3 daily progress  |-Two ormore office disdpline | Treatment integrity: and 1 month without of-
report that they tae to each class for | referrals in a given quarter Coach completes i alBEP | fice disdpli
feedbark on their progressmeeting steps and whether they were referralz
the school-wide 03T model experts- each day (percentage of mmpletion
tons ‘computed)
Socialvalidity
Pre- and postzurvers: teacher ([RP-15)|
smudent (CIRFY
Lunch Bunch | !dentified with coun- |Sociak Student measures Lowrisk onthe SRES-IE
N = selors twice perweek duringhinch  |-Four offi referrals | I ing referrals for oo atthe
Social Skills | for20min During sesions, e coun | related to nesztive sodal weeks. Intern n school pyhology =- | nest screeming pariod
Club lead i3l zkills lessons. i i theplarground | sesses the mmberof podtive sodalin- | and 1 month without of-
i it i del- | during the first quarterof the | teractions and play grownd fice disipline
ing and opportunities o practice) | vear referralz
‘with student partid; Spedfic by parents | Treatment imegrity: Counselor Completionof curricu-
Tl sets i ide |or ial ies| keeps recrd of inchuding | hm lessons
leszons from theS5iS Classwide In- | (followed up with the 55i5- topic of discusion and level of partici
struction RatingScale) pationby eachstudent
Social validity:
Student leted survey
Instructional |t ice i i Student measures Student scares inlow
- ventions that allow students o cho SR.55-IE moderate or kigh risk | -Acadentic engaged time risk in SRESIE
Choice the orderinwhich tasks are mmpler- | Academic ‘age of work completad e S
ed (task order), choose between two |-Mizsngasdmments>10%in | -Work acouracy of asimment and =3tz
artivities (either/or), or choosebe-  |aclass fartory on report card
‘tween materials used tocompletea | And/or Treatment Integrity:
task. Itinereaces on-tack behavior  |-Poar i re- |G Chedilist
and can decrease problem behavior. | port card (needs improvement)
Social Validity:
Sindent: leted survey
Beh A written between two i Student measures Successful Completion of
parties used tospecify the contingent |- SRS5-IE moderate tohigh risk | -Work mmpletion ‘behavior mntract
Contracts ionship betveen th - i OR
of abehavior and acces toor delivery] -2 or i=si i -Other beharior addressedin mntract
of aspedfic raward. within a grading period
Contractmay involve adrinistramrn, Treatment Integrity:
teacher, parent, and sudent. component cheddist
Social Validity:
Student leted survey
Self- Strategvinwhich studentsmomitor | Behavior: Student measures Pazsing gradeon pro-
- and record their acadentic production) - SRE5-IE moderate tohighrisk | -Work ompletion [Sress Tepart ar Teport
b -1 ion/accurany) and ondask i AND card inthe acadertic ared
‘behavior each d¥ © improveacs- |-1 ormore coursefailure; -Acruracy in the academic area of con- | of concern
demicperformance (completion ac- |OR CETT
curacy). academic beharior, or ofher |-Lowwork mnpletion or en-
target behavion gagement on ProgrezsReport | Treatment Integrity:

Component cheddist
Social Validity:
i

" ;A p—

ndary Prevention (=:

econdary (Tier 2) Intervention Grids




Tertiary (Tier 3) Intervention Grids

Support Description School-wide |Data to Monitor| Exit Criteria
Data: Entry Progress:
Criteria
Functional A functional is Academi Studentmeasures: The behavioral objective is es-
completed to develop an indi- |Progress Report with 2 or more|Data on target and/or replace- |tablished based on current lev-
Assessment-Based vidualized intervention plan. | areas of concern OR ment behaviors are collected | els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-
of student records; interviews: | math AND Treatment integrity isassessed | dents exit
teacher, parent, student; and di-| Behavior: and data are graphed to deter- |support when goals are
rect observation of the target  |-More than six office discipline |mine effect of the intervention. |achieved and maintained for
behavior; SSIS Rating System | referrals in the previous school |Component checklist for A-R-E |three consecutive data points.
Functional assessmentinfor- |Year intervention tactics completed |Maintenance data are collected
mation is placed in the function| AND/ OR daily with 25% of sessiens ob- |to ensure behavior maintains
matrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.
Liaupsin, & Lane, 2007) Social validity:
The Decision Model (Umbreit Pre- and post-surveys: teacher
etal, 2007) isused to deter- (IRP-15) and
mine the method of the inter- student (CIRP)
'vention
Intervention compenents:
(A) antecedent adjustments,
(R) reinforcement and
(E) extinction
Lindamood Individual instruction with Academie reading withprofi- |Studentmeasures: AIMSweb  |Reading on gradelevel or mak-
PRonen e reading specialist; 30 min per |ciency at2 u.r mcregrade]ew:els Reading CBM, weekly progress lmg progress asto predict meet-
day; 5 days perweek. below or trajectory stable with |toward end of year grade level |ing end of year grade level pro-
Sequencing® Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading
and blending; sightwords, use |Behavior (consider) Treatment integrity: Daily probes.
of context clues. -SRSS-1E Moderate or High Risk|checklist completed by reading | Monitor progress bi-weekly

Computer supported practice.
Addressing reading outcomes:
alphabetics and reading fluen-
cy.

on screening OR

-Two or more

office discipline referrals, indi-
cating concerns with peer
Interactions

specialist, observed by teaching|
assistant periodically

Social validity:

Studentand teacher-completed)

surveys

once exited.




Implementation Science

Adapted from Fixsen & Blasé, 2005

Exploration & Adoption

e We think we know what we need so we are planning to move forward
(evidence-based)

Installation

e Let’s make sure we’re ready to implement (capacity infrastructure)

Initial Implementation

e Let’s give it a try & evaluate (demonstration)

Full Implementation

e That worked, let’s do it for real (investment)

1 Sustainability & Continuous Regeneration

e Let’s make it our way of doing business (institutionalized use)
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Agenda

* Introducing Ci3T ... a Comprehensive, Integrated, Three-Tiered Model
of Prevention

* The Role of Screening: Using Screening Data to Shape Instruction
e At Tier 1: Primary Preventions Efforts
» At all Tiers: Teacher-delivered Strategies
* At Tiers 2 & 3: Secondary & Tertiary Prevention Efforts

* Considerations for Screening PK-12 in the COVID-19 Era
* Planning for Next Steps



Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)
Tigr 3
Tertiary Pr tion (=5%)

T
Secondary Prexention (=15%)
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Student Risk Screening Scale for Internalizing and
Externalizing (SRSS-1E; Drummond, 1994; Lane &
Menzies, 2009) for Elementary Schools

A B C ] E F G H [ ] K L M N o P a
Student Risk Screening Scale - Internalizing and Externalizing (SR3S-IE) 2.0
1 |DATE: ELEMENTARY USE
2 |\ TEACHER NAME:
3 |0 = Mever
4 |1 = 0Occasionally
_ - t
5 |2 = Sometimes ]
- E
& |3 = Frequently (]
Use the above scale to rate each item for each % 5
7 |student. - E o @ ]
8 5 | 2| < | S| 3| 85| E |8 |3 4 | 2
5| 2| E |8 | £ |2 |2 )% ¢ 2|5 |E
9 p o 7] @ = 2 = -] o e e =
® = 2 = @ = ] = =
10 a = ) B = o = @ ¢ = e u
- E E D - E [ [
11 - & B - = = o = = = = £ [ o @
$ | g | 5| §| 8| 8|38 | 2|2 | §|EE |5 |2 |&|¢&
12 | Student Name Student 1D Count (7] | i3] o | = = w 7] ] = | (7] 7] [
13 Example: Smith, Sally 11111 0 o 0 3 i 3 3 3 2 2 2 3 0 13 9 22
14 1 ] 0 ]
15 2 0 0 1]
16 | 3 0 0 0
B
17 4 0 1] 1]
18 5 0 0 0
19 B 0 ] 1]
20 7 0 ] 0
21 8 0 1] 1]
22 g 0 0 0
23 10 0 ] 1]
24 11 0 ] 0
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Student Risk Screening Scale for Internalizing and
Externalizing (SRSS-1E; Drummond, 1994; Lane &
Menzies, 2009)

A B C 0} E F G H | ] 4 L Il M O P 8] R
Student Risk Screening Scale - Internalizing and Externalizing (SRSS-IE)
DATE: MIDDLE and HIGH SCHOOL USE 2016 - 2017
TEACHER MAME:
Shaded items are summed to compute the SESS-
Note. Peer rejection is summed in the TOTAL score; SRE5-E TOTAL scores are_u_nl:ler
SRSS-E and SRSS- TOTAL scores construction and should not be use for decision
' making. The item Peer Rejection is only added once to
PERIOD RATED: the SRSS-IE TOTAL score.
0 = Mever
1 = Occasionally
_ - t
2 = Bometimes 1]
_ E
3 = Frequently ]
Use the above scale to rate each item for each é 5
student. x E 2 2 E =
|8 | 5 || 2|8 |2|F|:¢ 2|2 | 2
7] = E £ il @ = =
§ & B g = 2 = 5 @ e o 2
i k= ) g g @ g g 2 P w F w
= g = a 2 o = = i N 0
- o = = o = = = B2 = 7] W 0
S | g | 5| 8| 8| 85| 8|8 | 2|8 |E |5 |28 | |¢
Student Name Student ID Count 7] 3 m [ 2 = =] w 7] (7] = 3 (7] (7] (7]
Example: Smith, Sally 11111 0| o 0 3 1 3 3 3 2 2 2 3 0 13 10 22
Example: Lane, Scarlett 112341 ol o 0 3 1 3 3 3 0 0 1 2 0 13 4 ]
1 0 0 0
2 0 1] 1]
3 0 0 0
4 0 ] ]
g 0 1] 0




SRSS-IE: Cut Scores

Elementary School Middle and High School
SRSS-E7 SRSS-15 SRSS-E7 SRSS-16
ltems 1-7 ltems 8-12 ltems 1-7 ltems 4, 8-12
0-3 = low risk 0-1 = low risk 0-3 = low risk 0-3 = low risk

4-8 = moderate risk | 2-3 = moderate risk 4-8 = moderate risk  4-5 = moderate risk
9-21 = high risk 4-15 = high risk 9-21 = high risk 6-18 = high risk



SRSS-E7 (externalizing) Results - All Students

100% 6_91\% S 3.33‘%5.2 6 3. 9? N-12 79{,

% , 1.88%

80%

60%

40%

% of Students Screened

20%

0%

F14 F15 F16 F17 F18
Screening Time Point

® Low Risk (0-3) Moderate (4-8) M High (9-21)




SRSS-I5 (internalizing) Results - All Students

/0

100% 5.41;% N =19 5.5?105‘?% M= 7.5?

19.98% 12.259 o/
O ' 13.20% ~+- 247
N=4

T 80% N =43 N =45 45
S 60% N =248
3

3

S 40%

b

S

o

X 20%

0%

F14 F15 F16 F17 F18
Screening Time Point

® Low Risk (0-1) Moderate (2-3) M High (4-15)




Fall 2018
SRSS-Externalizing Results: Grade level

Grade N Low Moderate High
Level Screened n (%) n (%) n (%)
K cg 51 6 1
(87.93%) (10.34%) (1.72%)
15t ) 40 8 4
(76.92%) (15.38%) (7.69%)
Hnd 61 51 6 4
(83.61%) (9.84%) (6.56%)




Student Risk Screening Scale Fall 2004 — 2012 Middle School

B Low 1 Moderate ] High
100% 6.00 .00 2.50 2.34 0.63 1.34 2.15
= ==
11.00 11.00
17.00
80%
@2
<
3
=1
P 60%
o
(6]
g
c
S
D
e 40% ~ 77.00 86.00 86.50
' : : 90.55 92.56
20%
0%

Fall 2004  Fall 2005  Fall 2006  Fall 2007  Fall 2008  Fall 2009  Fall 2010  Fall 2011  Fall 2012
Screening Time Point

Source: Lane, K. L., Oakes, W. P., & Magill, L. M., (2014). Primary prevention efforts: How do we implement and monitor the Tier 1 component
of our comprehensive, integrated, three-tiered model of prevention. Preventing School Failure, 58, 143-158. doi: 10.1080/1045988X.2014.893978
[Figure 4. Middle school behavior screening data over time at the fall time point. Adapted from Figure 4.6 p. 127 Lane, K. L., Menzies, H. M,
Oakes, W. P., & Kalberg, J. R. (2012). Systematic screenings of behavior to support instruction: From preschool to high school. New York, NY:
Guilford Press.]



Middle School Study 1: Behavioral & Academic
Characteristics of SRSS Risk Groups

Variable Risk
Low Moderate High Significance

(n=422) (n=51) (n=12) Testing
M (SD) M (SD) M (SD)

ODR 1.50 5.02 8.42 L<M<H
(2.85) (5.32) (7.01)

In-School 0.08 0.35

Suspensions (0.38) (1.04)

GPA 3.35 2.63 2.32 L>M, H
(0.52) (0.65) (0.59) M=H

Course Failures 0.68 2.78

(1.50)  (3.46)
(Lane, Parks, Kalberg, & Carter, 2007)



Screening Data: High School Yrs1-3

Fall- SRSSIE-I Moderate Fall- SRSSIE-E Moderate
2016 10.36% 2016 8.02%
2017 4.16% 2017 6.18%
2018 3.86% 2018 6.20%
WTR-SRSSIE-l  Low Moderate  High WTR-SRSSIE-E  Low Moderate High
2016 87.25% 9.49% 3.26% 2016 87.25% 9.49% 3.26%
2017 86.14% 9.02% 4.85% 2017 86.14% 9.02% 4.85%

2018 88.79% 8.52% 2.69% 2018 88.79% 8.52% 2.69%






# Intio to Systenutic Sereoning TRANSCRE'T

Similar to data from academic screening tools, data from universal behavior screening tools can be used
in tiered systems of support to (8] detect students for whom Tier 1 efforts may be insufficient, (b} inform
teacher-delivered, low intensity supports, and (c) connect students with evidenced-based Tier 2 (for
some) and Tier 3 (for a few) strategies, practices, and programs.

Watch more videos about systematic screening, screening

SCREENING TOOLS

ics, and screening protocols.

—
e ==
——r i
== =
|- ——] -_—
ke -
e [
=

SCREENING PROTOCOLS

STUDENT RISK SCREEMING SCALE - INTERNALIZING AND
EXTERNALIZING [SR55-IE)
SCREENING PROTOCOL EXAMPLE

SRSS-IE

The 5tudent Risk Screening Scale - Internalizing and Externalizing (SRS5-1E) - is an

adapted version of the 5R55 (Drummond, 1994) and is available free-access. The SRS5-IE
modifies the ariginal 7-iter 55 with the inclusion of 5 new items characteristics of internalizing
behaviors. The SRS ._ includes the original seven items and the new five items with all items rated on
the same 4 - _int Likert-type scale: never = 0, occasionally = 1, sometimes = 2, frequently = 3. For more
infr- _.ation on the new secondary level (middle and high school) preliminary cut scores, please consider
reading the SR55-IE M5 H5 Brief.

lterns include the original 7 itemns (1) steal; (2] lie, cheat, sneak; (3) behavior problem; (4) peer rejection;
(5) low academic achievernent; (6) negative attitude; and (7) aggressive behavior, and newly added and
retained items (8) emotionally flat; (9) shy, withdrawn; (10) sad, depressed; (11) anxious; and (12) lonely.

We encourage you to read the following articles to learn more about how to use the SR55-IE at
elementary as well as middle and high schools.

MNote. The following preliminary cut scores are now available for the SRS5-1 (elementary: SR55-15, middle
and high: 5R55-16). Please note the item peer rejection is included in the SR55-E7 and 5R55-16 when used
at the middle and high school level. The two subscale scores are used for decision making.

ELEMEMTARY SCHOOL MIDDLE AND HIGH SCHOOL

SRSS-E7 SRS5-15 SRS5-E7 5R55-16

(1) steal; (8) emaotionally (1) steal; (4] peer rejection;
(2] lie, cheat, =neak; flag; (2] lie, cheat, sneak; (8) emotionally
(3) behavior problem; (9] shy, withdrawn; (3] behavior problem; flat;

(4) peer rejection; (10) =ad, (£) peer rejection; (9) shy, withdrawn;
(5) low academic depressed; (5) low academic (10) sad,
achievement; (11) anxious; achieverment; depressed;

(6) negative attitude; (12) lonely (6) negative attitude; (11) anxious;

(7) aggressive behavior (7] ageressive behavior (12) lonely
0-3 = low risk 0-1 = low risk 0-3 =low risk 0-3 = low risk

4-8 = moderate risk 2-3 = moderate 4-8 = moderate risk 4-5 = moderate
9-21 = high risk risk 9-21 = high risk risk

4-15 = high risk

6-18 = high risk
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Social Skills Improvement System — Performance Screening Guide
Spring 2012 — Total School

M Adequate progress Moderate Difficulties M Significant Difficulties
11.04 4.49 7.14 6.34
100% - '

90% / N =22 N = 35 N =31
n 30% -
€
£ 70% 1 560l N=223 4755 N=233 3673 y.oig S QT
> 0 ] 0 :
= 60%
©50% -
I=
©40% -
&30% y

A7 96
20% ; g
10% -
0%
Reading Skills Math Skills Prosocial Motivation to
Behavior Learn
n =489 n =490 n =490 n =489
Subscales

Lane, K. L., Oakes, W. P., & Magill, L. (2013). Primary prevention efforts: How do we implemented and monitor the Tier 1 component of our
Comprehensive, Integrated, Three-Tiered (CI3T) Model?
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Student Risk Screening Scale Fall 2004 — 2012 Middle School

mLow 1 Moderate [ High
6.00 2.50 2.34 0.63 1.34 2.15

- 358
-629 - 2= -
17.00

100%

80%

60%

Percentage of Students

40%
77.00 86.00 86.50 90 55

20%

0%

Fall 2004  Fall 2005  Fall 2006  Fall 2007  Fall 2008  Fall 2009  Fall 2010  Fall 2011  Fall 2012

Screening Time Point

Source: Lane, K. L., Oakes, W. P., & Magill, L. M., (2014). Primary prevention efforts: How do we implement and monitor the Tier 1 component
of our comprehensive, integrated, three-tiered model of prevention. Preventing School Failure, 58, 143-158. doi: 10.1080/1045988X.2014.893978
[Figure 4. Middle school behavior screening data over time at the fall time point. Adapted from Figure 4.6 p. 127 Lane, K. L., Menzies, H. M,
Oakes, W. P., & Kalberg, J. R. (2012). Systematic screenings of behavior to support instruction: From preschool to high school. New York, NY:
Guilford Press.]
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Examining Academic and Behavioral Data:
Elementary School Level

TEACHER NAME |R. Collins
Date: December 2014
1 Average or Above 0-3 Low 0-1 Low 0-1 Low
2 Below Average 4-8 Moderate| 2-3 Moderate| 2-5 Moderate
3 Well Below Average 9-21 High 4-15 High 6+ High
SRSS-EY SRSS-I5 Total Days
AlMSweb AlMSweb Internalizing
Student Name Student ID Reading Math Behavior (Preliminary) ODR Absent
Alley, Allison 2310 1 1 1 1 0 0
Atwell, J'Monte 2013 1 1 0 0 0 0
Bonds, Peter 2031 2 2 4 0 3 0
Booker, Abbie 2001 1 2 0 2 1 3
Cartright, Ashley  [2152 1 3 . o | 8 8
Cox, Lucille 2002 2 3 0 8
Hankins, Erin 2017 1 1 0 0 . o0 |
Julius, O'Tam 2132 3 2 6 2 9 7
Justice, Jesse 2003 2 2 3 1 0 3
Ochoa, Kelly 2009 1 2 0 3 0 5
Parker, Stephanie 2004 1 2 4 0 0 1
Paul, Timothy 2010 1 1 3 0 0 1
Reed, Kendra 2022 3 0 3
Toms, Blake 2018 1 2 0 | 1
Wellington, Jasper |2215 2 3 4 0

Lane, K. L., Menzies, H. M., Ennis, R. P., & Oakes, W. P. (2015). Supporting Behavior for School Success: A Step-by-Step Guide to Key
Strategies. New York, NY: Guilford Press.
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Low-Intensity Strategies

RESEARCH-BASED
STRATEGIES
FOR IMPROVING OUTCOMES IN

BEHAVIOR

Opportunities to
Respond

Behavior Specific
Praise

Active Supervision

Instructional

Supporting Feedback
Behavior
for School

Success

A Step-by-Step Guide to Key Strategies

-J l Precorrection
|

¥

High p Requests

- r

Kathleen Lynne Lane, Holly Mariah Menzies,

Incorporating Choice

Robin Parks Ennis, and Wendy Peia Oakes

Article

A Systematic Evidence Review of the
Check-In/Check-Out Program for
Reducing Student Challenging Behaviors

Daniel M. Maggin, PhD', Jamie Zurheide, MA',
Kayci C. Pickett, MA', and Sara J. Baillie, MA'

T e \lanaging
Challenging Behaviors |
in Schools

A critical component of multitiered
but who are not candidates for indi
remain regarding which approaches
was, therefore, to examine the resq
intervention, to determine the s
Clearinghouse (WW(C) procedures fq
mixed support for the program. S
the CICO program as evidence-bas
discussed in terms of future researc
secondary interventions in school s¢g

Keywords
check-in/check-out, evidence-based
systematic review

JUUE MOOTZ
CAROL ANDERSON I

Self-monitoring

Behavior Contracts
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Getting Ready for 2020-2021!

2020-2021 Professional Learning Opportunities

EMPOWER Sessions now have space for 200 people on Zoom!
These five 2-hour stand-alone sessions will be held from 5:00-7:00 PM central time.

Kansas Hawai‘i

Location: Zoom and HI DOE OSSS
Information: See flyer below
Registration: Click to register

Location: Zoom
Information: See flyer below
Registration: Please click links in flyer.

2020-2021 EMPOWER
Professionsl Lasrming Saries

aCigl’

Project KUALIMA

ACigI

EMPOWER Session Resources KUALIMA Session Resources

® EMPOWER Session 1
® EMPOWER Session 2

& EMPOWER Session 3

+ B B+ B+

® EMPOWER Session 4

Functional Assessment-Basad Interventions

Literature

TIERED INTERVENTION LIBRARY

Learn more about Tier 2 and Tier 3 strategies and interventions below by watching an
introductory video and downloading supporting documents. In these materials you will learn

e 2 r . R .
1 more about each strategy, why it is effective, the research supporting its use, and how to

fng
PElimine
Bhscl
B i3

evaluate treatment integrity and social validity. Also included are PDFs and/ or Microsoft
Word documents of what the intervention would look like as described in a school's tiered

s

intervention grid, research article references, practitioner article references, and more.

Professional Learning

+

v Active Supervision

+

~ Behavior Contracts

+

~ Behavior Education Program (BEP)/ Check In- Check Out (CICO)

v~ Behavior-Specific Praise (BSP)

+

~ Direct Behavior Rating (DBR)

+

v High-P Request Sequence (HIGH-P)

+

v Instructional Choice

+

v Instructional Feedback

~ Opportunities to Respond (OTR)

= ~ Precorrection

It
“

+

v~ Repeated Readings

+

v Self-Monitoring




- - - e Instructional Choice TRANSCRIFT
Social validity: adult forms A

TIERED INTERVENTION LIBRARY
Learn more about Tier 2 and Tier 3 strategies and interventions below by watching an introductory video 1 3 t
and downloading supporting documents. In these materials you will learn more about each strategy, C I [} O rg

why it is effective, the research supporting its use, and how to evaluate treatment integrity and social
Professional Learning tab

validity. Also included are PDFs of what the intervention would look like as described in a school's tiered
intervention grid, research article references, practitioner article references, and more.
—
| | o
The Behavior Education Program (BEP)/ Check In- Check Out ﬁ
(CICO) (POSTED November 11, 2016) -

Mare interventions will be added each month during 2015-2016.

HIGH-PREQUEST SEQUENCE (HIGH-A) (POSTED November 03,
2016)

A Look at:

High Probability Request Sequences
Check-In Cheek-Out

A Look at

-‘.C13T = High-probability Request |
| B = Se ces

rFs L |

Check-infCheck-out, also referred to as the Behavior Education Program (BEP; Crone e=—
low-intensity intervention that can be used as a support for students who require add
meet school-wide behavior expectations. The intervention consists of three primary cc

INCREASING OPPORTUNITIES TO RESPOND (POSTED
DECEMBER 1, 2015)

scheduled check-in with a schoaol staff member at the beginning of each day, a Daily P|_.._
a scheduled check-out with the same staff member at the end of the day. These three| :
designed to provide opportunities for building positive relationships, access to adult a&
instructive feedback on the student’s bah=wine thenimhane tha Az and nasicie raind, -

behavioral successes (Lane, Capiz=— INSTRUCTIONAL CHOICE (POSTED AUGUST 14, 2015)

Increasing Opportunities to Respond (OTR)

A Look at
Increasing Opportunities to

Re nd

Comhemswe Treegroared ;
Three-Tiered Mode! of Prevention

Download all documents for BEP}IT' ] Instructional Chaice

A Look at
= Sample: BEP Daily Progress Re;ﬂ |nStrUCti0na| ChOlce

= Introduction

= PowerPoint presentation
= Sample: BEP Daily Progress RE|:-' £
= Sample: BEP Home Report Tem:
= BEP Student DPR Data Tracker
= Intervention grid: POF or M5-Wy
= Treatment Integrity Checklist
Social validity: student forms
Social validity: student forms s
Social validity: student forms scﬁ""'x
Sodal validity: student forms scg_gg
Social validity: adult forms

Compneﬁe'ﬂawc Irntegrated ;
Three-Tiered Mode! of Prevention

portunities to respond (OTR) is a teacher strategy that helps students review material,
, or commit material to memory while simultaneously increasing on-task behavier and

propriate behavior. Just as the term implies, increasing opportunities to respond offers

uent opportunities within a set time period to respond to teacher questions or prompts

academic, behavioral, or sodial skills material. Increased opportunities to respond is a

rategy that is ideal with materials or concepts a student has a basic understanding of with

aslngﬂuency and information retrieval. ltwas developed to help students respond to

N ., .o e

L
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Agenda

* Introducing Ci3T ... a Comprehensive, Integrated, Three-Tiered Model
of Prevention

* The Role of Screening: Using Screening Data to Shape Instruction
e At Tier 1: Primary Preventions Efforts
» At all Tiers: Teacher-delivered Strategies
* At Tiers 2 & 3: Secondary & Tertiary Prevention Efforts

* Considerations for Screening PK-12 in the COVID-19 Era
* Planning for Next Steps



S$econdary Intervention Grid

Support Description Schoolwide Data: | Datato Monitor Progress:| Exit Criteria
Homework honeed supportin ane or i Student measures Fazzing grades AND al
more acadentic content areasmeet  |-Student failng twoormore | Weekly progres reports for all subject | aszignments completed
Club with tutor teachers o classes ined by areas i atnet
per week after school for 30-min zes- | progres reports grading period
=ions toworkon targeted academic | Behavior: Treatment integrity:
=kills areaz. -Learning behaviors targeted | Tutorskeep remnds of attendance in-
 for growthon progres reports | cluding activities attempted/ mompleted)
duringchub time
Socialvalidity
Student leted survey
BEP (Check - Partidpating students Behavior: Student measures Lowrisk onthe SRES-IE
check in and out with a mentor each |-] ate orhighriskon the | Daily progress reports atthe
In, Check- day ontarssted sosls. Durinz chede | SRSSIE next seresning period
Dlll‘] in, studentsreceive 3 daily progress  |-Two ormore office disdpline | Treatment integrity: and 1 month without of-
report that they tae to each class for | referrals in a given quarter Coach completes i alBEP | fice disdpli
feedbark on their progressmeeting steps and whether they were referralz
the school-wide 03T model experts- each day (percentage of mmpletion
tons ‘computed)
Socialvalidity
Pre- and postzurvers: teacher ([RP-15)|
smudent (CIRFY
Lunch Bunch | !dentified with coun- |Sociak Student measures Lowrisk onthe SRES-IE
N = selors twice perweek duringlunch  |-Four office discipline referrals | Ny ing referrals for oo atthe
Social Skills | for20min During sesions, e coun | related to nesztive sodal weeks. Intern n school pyhology =- | nest screeming pariod
Club lead i3l zkills lessons. i i theplarground | sesses the mmberof podtive sodalin- | and 1 month without of-
i it i del- | during the first quarterof the | teractions and play grownd fice disipline
ing and opportunities o practice) | vear referralz
‘with student partid; Spedfic by parents | Treatment imegrity: Counselor Completionof curricu-
Tl sets i ide |or ial ies| keeps recrd of inchuding | hm lessons
leszons from theS5iS Classwide In- | (followed up with the 55i5- topic of discusion and level of partici
struction RatingScale) pationby eachstudent
Social validity:
Student leted survey
Instructional |t ice i i Student measures Student scares inlow
- ventions that allow students o cho SR.55-IE moderate or kigh risk | -Acadentic engaged time risk in SRESIE
Choice the orderinwhich tasks are mmpler- | Academic ‘age of work completad e S
ed (task order), choose between two |-Mizsngasdmments>10%in | -Work acouracy of asimment and =3tz
artivities (either/or), or choosebe-  |aclass fartory on report card
‘tween materials used tocompletea | And/or Treatment Integrity:
task. Itinereaces on-tack behavior  |-Poar i re- |G Chedilist
and can decrease problem behavior. | port card (needs improvement)
Social Validity:
Sindent: leted survey
Beh A written between two i Student measures Successful Completion of
parties used tospecify the contingent |- SRS5-IE moderate tohigh risk | -Work mmpletion ‘behavior mntract
Contracts ionship betveen th - i OR
of abehavior and acces toor delivery] -2 or i=si i -Other beharior addressedin mntract
of aspedfic raward. within a grading period
Contractmay involve adrinistramrn, Treatment Integrity:
teacher, parent, and sudent. component cheddist
Social Validity:
Student leted survey
Self- Strategvinwhich studentsmomitor | Behavior: Student measures Pazsing gradeon pro-
- and record their acadentic production) - SRE5-IE moderate tohighrisk | -Work ompletion [Sress Tepart ar Teport
b -1 ion/accurany) and ondask i AND card inthe acadertic ared
‘behavior each d¥ © improveacs- |-1 ormore coursefailure; -Acruracy in the academic area of con- | of concern
demicperformance (completion ac- |OR CETT
curacy). academic beharior, or ofher |-Lowwork mnpletion or en-
target behavion gagement on ProgrezsReport | Treatment Integrity:

Component cheddist
Social Validity:
i

" ;A p—

ndary Prevention (=:

econdary (Tier 2) Intervention Grids
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d Bigh School Sdents

Support Description School-wide Data: Data to Monitor Exit Criteria
Entry Criteria Progress
Seli- Strategy implemented | Behavior: Work completion and | SRSS-E7 score:
monitoring | by student and teacher | O SRSS-E7 score: Moderate (4-8) | accuracy of the Low (1-3)
to improve academic or academic area of
performance [0 SRSS-E7 score: High (9-21) concern (or target Passing grade on

(completion/ accuracy),
academic behavior, or
other target behavior.

or

[ 2 or more office discipline
referrals (ODR)

or

O Skyward: 2 or more missing
assignments

AND/ OR

Academic:

O Report card: 1 or more course
failures

or

O AIMSweb: intensive or strategic
level (math or reading)

or

O Below 2.5 GPA

behavior named in the
self-monitoring plan)

Passing grades on
progress reports

Social Validity:
Teacher: IRP-15
Student: CIRP

Treatment Integrity:
Implementation &
treatment integrity
checklist

progress report or
report card in the
academic area of
concern (or target
behavior named in
the self-monitoring

plan)
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Implementing Your Ci3T Model Literature Measures Presentations Professional Learning

Project SCREEN Research to Inform Practice Systematic Screening

Home About Ci3T Building Your Ci3T Model Ci3T In Action Contact Us Functional Assessment-Based Interventions .

Project ENHANCE

g e
Functional Assessment-Based Interventions FABI Quicklinks
o2 Functional Assessment-Based Interventions
(FABI; Umbreit, Ferro, Liaupsin & Lane, 2007):
== A systematic approach to coordinating the functional behavior assessment (FBA) and behavior
p intervention plan (BIP).
N
Resources Video 1: Functional Assessment-based Interventions
» |ntroduction (PDF) o A bl
FUNCTIONAL ASSESSMENT-

s PowerPoint Presentation (MS-Poy

BASED INTERVENTIONS

= |ntervention grid (PDF or MS-Wor

- 0D
3T

@ FABI Welcome TRANSCRIPT

This brief video introduces viewers to the functional assessment-based intervention model developed by
Umbreit, Ferro, Liaupsin and Lane (2007) and resources available on Ci3T.org.

Implémentation Materials

The functional assessment-based intervention model employs a systematic approach to designing,
implementing, and evaluating functional assessment based procedures developed by Umbreit, Ferro,
Liaupsin, and Lane (2007). These free-access resources are offered to support your implementation
efforts. Learn more about Functional Assessment-based Interventions (FABI; Umbreit, Ferro, Liaupsin, &
Lane, 2007) by watching these introductory videos on our FABI Video Modules page.

Download all documents for FABI, or download individual items:

FABI Step 1 Implementation Checklist (MS-Word)

FABI Step 2 Implementation Checklist (MS-Word)

FABI Step 3 Implementation Checklist (MS-Word)

FABI Step 4 Implementation Checklist (MS-Word)

FABI Step 5 Implementation Checklist (MS-Word)

FABI HO A Universal Checklist (MS-Word)

FABI HO 1 Referral Checklist (MS-Word)

FABI HO 4 Teacher and Parent Interview (MS-Word)

FABI HO 5 Target Behavior Template (MS-Word)

FABI HO 6 FABI Planning Form (MS-Word)

FABI HO 6.1 FABI Behavior Intervention Plan (MS-Word)

FABI HO 8 ABC Data Collection Form (MS-Word)

FABI HO 8.1 ABC Data Function Practice (MS-Word)

FABI HO 9 Baseline Data Collection Momentary (MS-Word)

FABI HO 10 Baseline Data Collection Event (MS-Word)

FABI HO 11 Treatment Integrity Checklist (MS-Word)

FABI HO 14 Ethics Checklist (MS-Word)

FABI Summary Guide (PDF)

FABI Summary Template (MS-Excel)

FABI Process Guide Phase Change Component Checklist (MS-Word)
FABI Process Guide: Visual Analysis: Guiding Questions for Phase Change Decision Making (Video)
(MS-PowerPaint show)

FABI Pracess Guide Target Replacement Behavior Checklist (MS-Word)
Sacial validity: student forms (PDF) I

Social validity: student forms scoring overview PowerPoint.pptx (MS-PowerPoint)
Social validity: student farms scoring guide (PDF)

Sacial validity: student forms scoring tool.xIsx (MS-Excel)

Social validity: adult forms (PDF)

Resource Guide (PDF)
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Agenda

* Introducing Ci3T ... a Comprehensive, Integrated, Three-Tiered Model
of Prevention

* The Role of Screening: Using Screening Data to Shape Instruction
e At Tier 1: Primary Preventions Efforts
» At all Tiers: Teacher-delivered Strategies
e At Tiers 2 & 3: Secondary & Tertiary Prevention Efforts

* Considerations for Screening PK-12 in the COVID-19 Era
* Planning for Next Steps



Considerations for .'
Systematic Screening PK-12

in the COVID-19 Era

Lane, K. L., Oakes, W. P., & Menzies, H. M. (2020). Considerations for systematic screening PK-12: Universal
screening for internalizing and externalizing behaviors in the COVID-19 era. Manuscript in review



Recommendations to Consider: Systematic

Screenings of Behavior

Pre-COVID-19 B

« Recommendation #1: Build Stakeholders’ Expertise

* Recommendation #2: Develop the Structures to Sustain and
Improve Practices

* Recommendation #3: Conduct Screenings in a Responsible
Fashion

* Recommendation #4: Consider Legal Implications- know your
state laws

(Lane & Oakes, 2012)



Recommendations to Consider:
Screening in the COVID-19 Era

* Recommendation 1: Continue Screening and Engage in
Professional Learning Opportunities

* Recommendation 2: Use Multiple Sources of Data to Inform
Instruction

* Recommendation 3: Screen Responsibly

Lane, K. L., Oakes, W. P., & Menzies, H. M. (2020). Considerations for systematic screening PK-12: Universal
screening for internalizing and externalizing behaviors in the COVID-19 era. Manuscript in review



Home About Ci3T Building Your Ci3T Model Ci3T In Action Contact Us Functional Assessment-Based Interventions

Implementing Your Ci3T Model Literature Measures Presentations Professional Learning Project ENHANCE

Project SCREEN Research to Inform Practice Responding to COVID-19 I Systematic Screening |

L]

Systematic Screening Systematic Screening
- = in the COVID-19 era
Introduction to the Series Constieruions

about semaning Inramate and by Indrckonal Sxparences

SySte Ll tl ¢ S RS g HD\EI ::":'” G reterc hordorRinbyof T | rochce,

Screen responsibly
reports ond fo respond ko concems in a fimely manner.
Similar to data from academic screening tools, data from universal behavior screening tools can be used

@ Introduction to Systematic Screening in tiered systems of support to (a) detect students for whom Tier 1 efforts may be insufficient, (b) inform 0 o @

sta te inform instruction

teacher-delivered, low intensity supports, and (c) connect students with evidenced-based Tier 2 (for
some) and Tier 3 (for a few) strategies, practices, and programs.

Fall - Winter - Spring
Watch more videos about systematic screening, screening logistics, and screening protocols. | :‘-‘i‘nl
imEy crmorscovo

arr

Screening Guidance in the COVID-19 Era

Comprehensiv rated
= Three-Tiered Model of Prevention
£ Systematic Screening Considerations for
Introduction to the Series Systematic Screenin 12

in the COVID-19 Era

Similar to data from academic screening tools, data from universal behavior screening tools Lane, K. L, Oakes, W. P., & Menzies, H. M. (2020). Considerations for systematic screening PK-12: Universal
screening for internalizing and externalizing behaviors in the COVID-19 era. Manuscript in review

The above 3-min excerpt is from a longer presentation — see below to watch more!



A Look at Roles & Responsibilities in
Academic, Behavioral, & Social Domains

SAMPLE Elementary Schoo

School’s Ci3T Primary (Tier 1) Plan

Mission Statement

The mission of Sample
environment for stude
students’ leaming pote

Mission Statement

Purpose Statement

Purpose Statement

The purpose of Sample
through instruction and
development, and soc
community priorities.

School-Wide Expectations

L
2.
3.

see Expectation Matrix [revisit for 2020-2021 school year and consider adding a remote learning

setting

2020 - 2021

The purpose of Sample
the school’s mission
the arts, social and em
and community prionti

School-Wide Expectations

1. Be Respectful
2. Be Responsible
3. Give Best Effort

Area I: Academics
Responsibilities

Students:

Be at school on time and stay all day.
Access and use resources to be
organized

Complete and turn work in at a timely
manmner.

Communicate with teachers and
parents.

Participate in distnict core instruction
and leaming opportunities.

Actively participate in class activities
and be persistent in the face of
challenge.

Participate in:

Students:

®  Meet school-wide
the Expectation N

& Use strategies leamn
expectation setting
lessons to prevent
and identifv and m

= Take responsibility
the effect on others

o  Tell an adult about
behaviors.

Area I: Academics
Responsibilities

Students:
L ]

Area II: Behavior
Responsibilities

Students:
L ]

Students:
L ]

Area ITI: Social Skills
Responsibilities

Continued Learning®
{(*continued learning indicates expectations for
when school buildings are closed for some or
all students; please edit the title as appropriate
Jfor vour state)

Continued Learning

Continued Learning

¢ Ask and adult when you nesd help.

peacefully by using Stap, Walk, Talk
(OSEP-TAC, PBIS.org)

SECOND E:D II'T'1NO'N

Developing a
Schoolwide Framework
to Prevent and Manage
Learning and Behavior

Problems

ol il

M. Kathleen Lynne Lane, Holly Mariah Menzies,
Wendy Peia Oakes, and Jemma Robertson Kalberg
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Home About Ci3T Building Your Ci3T Model Ci3T In Action Contact Us Functional Assessment-

Brofessional Learning Proj

Implementing Your Ci3T Model Literature

Project SCREEN Research to Inform Practig Responding to COVID-19 Sy@ematic Screening

Responding to COVID-19

At this time of uncertainty, with many schools closed due to the COVID-19 outhreak, the Ci3T Strategic
Leadership Team and Ci3T Research Team are developing materials to support educators and families
as we transition to a world of online and continuous learning. Our goal is to provide resources to assist
you in using your Ci3T structures to facilitate positive, productive environments for students, families,
educators, and administrators during the COVID-19 crisis. In the accordions below we will be uploading a
series of brief practice guides that we hope you will find useful. Feel free to share these materials with
fellow educators and families. We are sending positive thoughts to all our partners, colleagues, and the
students you so tirelessly support.

With respect,
The Ci3T Strategic Leadership Team & Ci3T Research Team

Teleteaching Tips for Educators: Designing for Success!

Teleteaching Tips for Educators: Implementing with Success!

Ci3T Blueprint A Primary (Tier 1) Plan Template for 2020-2021 Academic Year
Ci3T Integrated Lesson Plan Template

Ci3T Exemplars for Hybrid (In-person and Remote) Learning Experiences (2020-2021)
Ci3T Implementation Manual: Elementary School Exemplar

Ci3T Implementation Manual: Middle School Exemplar

Ci3T Implementation Manual: High School Exemplar

Note: This adapted exemplar provides an illustration of using Ci3T
to support in-person and remote instruction at the elementary school
level.




A Look at Roles & Responsibilities in
Academic, Behavioral, & Social Domains

Area I: Academics

Continued Learning

Responsibilities e Maintain meaningful, engaging learning activities for students.

Faculty and Staff: e Use proactive evidence-based strategies to support students’ active engagement. Examples:
Teach core programs according o Active supervision
district and state standards witl o Precorrection
fidelity: o Instructional feedback

* English Language Arts { o Instructional ch01c§ |

: . o Increased opportunities to respond
min of uninterrupted re: . . .
o Behavior specific praise

instruction; 30 min addi o High-p requests

writing): Scott Foresmafl ¢ Communicate at least weekly with families and students.

Readin o Street™ (Commnd ® Develop an online classroom through the approved and supported platform.

e Maintain online classroom platforms with learning activities connected to the weekly learning

Core
outcomes.

* Math (60 min of cor e) e Post weekly family newsletters to your online classroom.
Houghton Mifflin Harcdj e Notify families and students of regular online office hours.

Meath Expressions Comf ® Be timely and prepared for office hours.
Core e Secek supports when needed (e.g., for technology, resources for families, materials for teaching and

learning)

* Differentiate instruction



A Look at Roles & Responsibilities in
Academic, Behavioral, & Social Domains

Area II: Behavior
Responsibilities
Faculty and Staff:

Implement the Positive Behavioif

Interventions and Supports (PBI
fidelity.

* Foster a sate environment for f

students.

¢ Teach all setting Expectation}

the first week of school and r
Expectations (monthly).

¢ Display and model school-wid

expectations in classrooms an
key settings.

¢ Be consistent with expectatiol

¢ Provide behavior specific prai
intermittently pair praise with

Continued Learning
Provide lessons to support students with meeting Expectations

within your online classroom and virtual meetings

Teach Expectations for remote learning

Set clear Expectations for your students’ learning times allowing for
flexibility for unique family needs

Begin each lesson by stating the Expectations for that lesson

Use precorrection to set students up for successful engagement

Use behavior specific praise to reinforce desired behaviors

Use private communications for redirecting students’ behavior (e.g.,
private chat features

Recognize effort with new schedule, expectations and practices.
Model expected behaviors

Support families in how to set a daily schedule and expectations for
students keeping the 3 social expectations in place (Be Respectful, Be
Responsible, Give Best Effort) to help with transition between home



Planning for 2020-2021: Structured Flexibility
Roles and Responsibilities

Area I11: Social Skills

Responsibilities Continued Learning

Faculty and Staff: : : : : :
Teach schoolwide social skille/ charafer Begin each lesson with a reminder of the social skills
education curricula with integrity: needed to fully engage in the lesson
¢ Teach daily Second Step " lessons flink to Utilize online Second Step resources to continue regular

grade level instructional schedules)
e Model social skills expected. social skill lessons with asynchronous activities as well as
e Teach Bully Prevention in Positive Behavior synchronous lessons

o . errices
Is)lé‘;gocﬁé; ;i’;'o?d?[[ll; t{)alﬁs?csrifhzﬁc‘ Share the Second Step family resources with all students'
schedule; 20 — 50 min lessons. families.

e Provide tickets paired with behavior specific
praise when students meet expectations.

Include social skills language and examples in an integrated

e Maintain communication with students and fashion in academic instruction

pareils/ guardus. : Participate in available professional learning for flexible
e Seek ways to engage parents as partners in the | : .

school program. earning engagement strategies

e Collaborate regularly with colleagues.
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Action Planning




Resources for Responding to
COVID-19

Home About Ci3T Building Your Ci3T Model Ci3T In Action Contact Us Functional Assessment-Based Interventions

Implementing Your Ci3T Model Literature Wl s : i Rrofessional Learning Project ENHANCE

Project SCREEN Research to Inform Practig I Responding to COVID-19 H ematic Screening

Responding to COVID-19 Virtual Postcard Template

At this time of uncertainty, with many schools closed due to the COVID-19 outbreak, the Ci3T Strategic EL%ATNE Virtual FOSTCARD
Leadership Team and Ci3T Research Team are developing materials to support educators and families

as we transition to a world of online and continuous learning. Our goal is to provide resources to assist
you in using your Ci3T structures to facilitate positive, productive environments for students, families,
educators, and administrators during the COVID-19 crisis. In the accordions below we will be uploading a
series of brief practice guides that we hope you will find useful. Feel free to share these materials with
fellow educators and families. We are sending positive thoughts to all our partners, colleagues, and the
students you so tirelessly support.

During Teacher Appreciation
Week, cur team would like to
acknowledge all our CI3T
Partners for their
commitment to meeting
students” and families’ needs.
Thank you for all you dol

With respect,
The Ci3T Strategic Leadership Team & Ci3T Research Team

Teleteaching Tips for Educators: Designing for Success!
Teleteaching Tips for Educators: Implementing with Success!

Ci3T Blueprint A Primary (Tier 1) Plan Template for 2020-2021 Academic Year
Ci3T Integrated Lesson Plan Template

Ci3T Exemplars for Hybrid (In-person and Remote) Learning Experiences (2020-2021)
Ci3T Implementation Manual: Elementary School Exemplar

Ci3T Implementation Manual: Middle School Exemplar

Ci3T Implementation Manual: High School Exemplar

n Cattimm 11m Ffmr Crirrace at W arm o




A Look at Expectations
Setting up for Success at Home

( Responding to COVID-19
L 131

SETTING UP FOR
SUCCESS AT HOME

Using Ci3T Structures to Facilitate
Positive, Productive, Continuous
Learning Opportunities During the
COVID-19 Crisis

O Setting up for Success at Home

o Setting up for Success at Home Resource Graphic Organizer

v Setting up for Success at Home Resource 1 - Plan for Safety First: Set
Setting up for Success at Home Resource 2 - Schedule for Success
Setting up for Success at Home Resource 2.1 - Schedule Template (ed
() Setting up for Success at Home Resource 3 - Set and Teach Expectatic
Setting up for Success at Home Resource 3.1 - Expectation Matrix Ten
@ Setting up for Success at Home Resource 4.1 - Behavior Specific Prais
O Setting up for Success at Home Resource 4.2 - Choice Checklist

: . q Resource 1 Resource 3
g Setting up for Success at Home Resource 4.3 - Precorrection Checklis|  pip for Safety First ~ Schedule for Success Set and Teach Expectations
; : o Set Routines Resource 2.1 Resource 3.1
Setting up for Success at Home Resource 4.4 - Active Supervision Che Schedule Template Expectation Matrix
) Setting up for Success at Home Resource 5 - Emotional Well-being (editable) Template (editable)
_ Resource 4.1 Resource 4.2 Resource 4.3 Resource 4.4
Behavior-Specific  Choice Precorrection Active Supervision
Praise Checklist _ Checklist Checklist Checklist

ci3t.org/covid %

http://www.ci3t.org/covid o v T



http://www.ci3t.org/covid

A Look at Expectations

e -
PB' Postae Bedn vl
Werreators & oo

Example Remote Learning Matrix - Elementary

Teacher-led Whole One-on-One Small-Group Activities

We are... Entering Cla:
are ng Liass Group Instruction Instruction (Breakout Rooms)

Choose a distraction Ask in chat if you = se kind words s Use “stop-leave-talk”
free space need help and faces when you hear
di pect

» Use equipment s Use kind words
Safe as intended and faces » Encourage others
to participate
* Use kind words F pe
and faces #  Lse kind words

and faces

Video on at all times Video on at all times Video on at all times Video on at all times

Audio off Audio off Audio on Audio on

# Llse chat with s  Answer questions in = Listen attentively *  One speaker at a time:
‘ REA I ING A PBIS Respectful classmates for chat box on cue 6 ATt wait or use chat to
irst & mi St : whe hers
first & minutes o Answer polls promptly e respond when others

are talking

BEHAVIOR TEACHING + Repect s cutrs

opinions, and viewpoints

MATRIX FOR REMOTE Be on time and ready Ask questions (voice or » Ask questions out loud * Encourage each
to learn chat) when you have when you have them to stay on tog

other

=M )
» Start class charged or them »  Try your best » Complete the
INS I RUC I ION plugged in * Bepresent - avoid . work together
. I taskine
Responsible + Have materials ready multitasking . ‘Ask for Help

juestions

yresent
oid multitasking

Ma rCh 2020 Positive Behavioral Interventions & Supports (PEIS)



Ci3T: Monitoring for Success: Using Data to
Inform Instruction
s ACthn Plann|n g SCHOOL NAME Assessment Schedule

Measure | Aug ‘ Sep ‘ Oct ‘ Now ‘ Dec ‘ Jan ‘ Feb | Mar | Apr ‘ May ‘ Jun
School Demographics
Student Demographic Information | ‘ ‘ ‘ ‘ ‘ ‘ | | ‘ ‘

Screening Measures

Student Outcome Measures - Academic

Student Outcome Measures - Behavior

Program Measures

Social Validity:
Social Validity:

Treatment Integrity:

Treatment Integrity:

Treatment Integrity:




Ci3T Monthly Leadership
Team Meetings

Ci3T MEETINGS SCHEDULE

Please list your scheduled Ci3T Leadership Team meetings and faculty and staff meetings.

CIST School name: Date completed:
Ci3T Leadership Team Meetings Faculty and Staff Meetings

Month Date Time Date Time

July

August

September
October

November

December

January

February
March
April
May
June
Date and Time of Ci3T Faculty and Staff Rollout (August):
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) EMPOWER Session Resources KUALIMA Session Resources

Getting Ready for 2020-2021!
2020-2021 Professional Learning Opportunities :
EMPOWER Sessions now have space for 200 people on Zoom!
These five 2-hour stand-alone sessions will be held from 5:00-7:00 PM central time.

Kansas Hawai‘i

Location: Zoom Location: Zoom and HI DOE 0SSS _ 0O KUALIMA Session 3

Information: See flyer below Information: See flyer below

Registration: Please click links in flyer. Registration: Click to register :

2020-2021 Ci3T Trainers and Coaches Calls

The purpose of our coaching calls is to provide ongoing support for Ci3T
District Leaders, Ci3T Trainers, Ci3T Coaches, and other individuals
supporting the design and implementation of Ci3T. We offer these calls
as a service activity to support those committed to meeting students’
multiple needs in academic, behavior, and social domains. Open to
interested parties — to join these calls, please register here!

0O KUALIMA Session 3
0 KUALIMA Session 4 +
+

eSS
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Event Survey

Required by our funder

Used to inform, refine, & enhance future
events/activities

Helps communicate the need for this type of support

Voluntary and anonymous

This work is supported by grant SM 081721 from the Department of Health and Human Services, Substance
Abuse and Mental Health Services Administration




Northwest MHTTC School Mental Health Team

Northwest
MHTTC

University of
Washington

Kelcey Schmitz, MSEd Megan Lucy, BA Eric Bruns,

é? bit.ly/NWSMH @ nwsmh@uw.edu

/| bit.ly/NWSMHsignup

Follow us on social media!
O @NorthwestMHTTC 0 Northwest MHTTC

Northwest (HHS Region 10)

MHTTC ga"g SS MART

chool Mental Health Assessment

Mental Health Technology Transfer Center Network
Funded by Substance Abuse and Mental Health Services Administration l{esearc}l & Tralnlng Center


mailto:nwsmh@uw.edu

Thank you!

This work s supported by grant SM 081721 from the Department of Health and Human
Services, Substance Abuse and Mental Health Services Administration




