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Land Acknowledgement

The University of Washington SMART Center 
acknowledges that we learn, live, and work on the 
ancestral lands of the Coast Salish people who walked 
here before us, and those who still walk here. We are 
grateful to respectfully live and work on these lands 
with the Coast Salish and Native people who call this 
home.
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Mission: To promote high-quality, culturally-responsive programming to meet 
the full range of social, emotional, and behavioral (SEB) needs of all students 
through research, training, technical assistance, and support to policy-making.



https://depts.washington.edu/uwsmart/

Aaron R. Lyon, Ph.D.
lyona@uw.edu

@Aaron_Lyon

Get in touch!
uwsmart@uw.edu

@SMARTCtr



Northwest MHTTC School Mental Health Team 

Follow us on social 
media!

@NorthwestMHTTC Northwest MHTTC

nwsmh@uw.edubit.ly/NWSMH 

bit.ly/NWSMHsignup

Megan Lucy, BA Eric Bruns, PhDKelcey Schmitz, MSEd Nathaly Florez, BA

Provide direct training and TA on the 
implementation of mental health services 
in schools

Build infrastructure and create learning 
communities

Support educational leaders to promote 
mental health for ALL

Our goals: 

mailto:nwsmh@uw.edu




Strengthening relationships 
and repairing harm: A 

paradigm shift in school 
discipline and practice 

Anne Gregory, Ph.D.
Rutgers University

March 3, 2021



Groundswell of research 
and advocacy for 
social and racial justice
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Racial suspension gaps start in preschool. 
A “discipline” snowball can start in early schooling



Odds a Black student was suspended 
(accounting for school effects, student SES, 
gender, special ed. status, family structure)

2.46 times 
higher than a 
White student0
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7.57
times 
higher 
than a 
White 

student

5.91 
times 
higher  
than a 
White 

6th to 12th grades in Kentucky over three years (Morris & Perry, 2016)



Black/White differences in income, perceived 
behavior, and achievement do not explain away 
all of the Black/White disparities in discipline.

(e.g., Owens & McLanahan, 2018)



Implicit racial bias affects who is under 
surveillance 

Tracked “eye gaze” of early 
education teachers watching  a 
video of preschoolers. 
• Teachers watched Black 

students for misbehavior 
more than others. 

• Teachers also said Black 
boys require the most 
attention.

(Gilliam et al., 2016)
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(see also Chmielewski et al., 2016; Ferguson, 2000; Heilburn, Cornell, & Lovegrove, 2015; Neal, 
McCray, Webb-Johnson, & Bridgest, 2003; Okonofua, & Eberhardt, 2015)



Restorative Practices



Restorative Practices and Discipline Incidents

• Focuses on relationships 

• Gives voice to the person harmed and the 
person who caused the harm

• Engages collaborative problem-solving

• Dialogue-based decision-making process 

• An agreed upon plan leads to actions aimed 
at repairing the harm done.

Schiff, M. (2013). Dignity, disparity and desistance: Effective restorative justice strategies to plug the “school-to-prison 
pipeline.” In Center for Civil Rights Remedies National Conference. Closing the School to Research Gap: Research to 
Remedies Conference. Washington, DC. 

Core values: 
(a) Healthy relationships are 

fundamental,
(b)Repairing harm and learning 

through conflict is possible.
(c) Learning environments require 

justice and equity. 

(Evans & Vaandering, 2016)





Restorative Practices in the classroom

My teacher is respectful when talking about feelings. (Affective Statements)

When someone misbehaves, my teacher responds to negative behaviors by 
asking students questions about what happened, who has been harmed 
and how the harm can be repaired. (Restorative Questions)

My teacher uses circles to provide opportunities for students to share 
feelings, ideas and experiences. (Proactive Circles)

My teacher asks students for their thoughts and ideas when decisions need to 
be made that affect the class (Fair Process)

My teacher uses circles to respond to behavior problems and repair harm 
caused by misbehavior (Responsive Circles)

(International Institute of Restorative Practices, 2009)



Community-Building Circles (6 minutes)

• Students from MetWest High School in the Oakland Unified School 
District (OUSD) facilitate, participate in and reflect on using the Circle 
in the classroom to build community and relationships. The video 
highlights the process and elements of a community building Circle.

• https://www.youtube.com/watch?v=RdKhcQrLD1w

https://www.youtube.com/watch?v=RdKhcQrLD1w
https://www.youtube.com/watch?v=RdKhcQrLD1w


Teachers above (n = 16) and below (n = 13) the mean on student-
perceived RP implementation and misconduct/defiance discipline 
referrals 
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Gregory A., Clawson, K., Davis, A., & Gerewitz, J. (2014). The promise of restorative 
practices to transform teacher-student relationships and achieve equity in school 
discipline. Journal of Educational and Psychological Consultation. 



From Costello, B., Wachtel, J. & Wachtel, T. (2010). 
Restorative circles in schools building community and enhancing learning. 

What happened? What were you thinking about at 
the time? What have your thoughts been since?

Who has been affected by 
what you did? In what way 
have they been affected?

What do you think you need to do 
to make things right?





Restorative
Conference,

Circle, or
Mediation

Lower chance 
of future 
discipline 
referral

Anyon, Gregory et al., 2016



Good intentions are not enough: Centering 
equity in school discipline reform 

Limitations of school discipline reform

• Ignoring institutionalized oppression

• Professed cultural neutrality

• Neglecting social, emotional, and 
behavioral support

• Failing to address opportunities to learn
(Gregory, Osher, Bear, Jagers, & Sprague, School Psychology Review, forthcoming 2021)



2016 2018 2019



Elijah Nouvelage/Getty Images News/Getty 
Images: from https://www.romper.com/



Today’s urgency for connection, 
repair, and racial justice
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It takes a village of undergraduate and graduate 
students to do field-based research. A special 
thanks to Allison Ward-Seidel, Project Manager





Student perspective on circle/conference 
process

“If you participated in a conference and/or 
circle, what did you like about the process?” 

▰ Self-expression
▰ Everyone has a voice
▰ Positive quality of interactions
▰ Sharing and learning together (N = 438)

(Molyneaux, in preparation)
34



A student reflects on circles held during advisory

It will help staff grow… because it’s not just 
students that are a part of the circle, it’s the 
teachers too and that’s important because 
they need to understand where we’re coming 
from… and they could understand, maybe 
that’s why I’m not in the mood today or what 
happened this morning or last night may 
cause me to act out during the day...(Student, 
2017)



Compared to the three years prior, schools in 
the RP Project had more than a 53% reduction 
in the average number of suspensions across 
the last three project years. 

In fact, two schools reduced the average 
number of suspensions by 73%.

36

Note: We see a pattern over time, but RP and/or many 
other factors could explain this trend. 



RP coordinators’ equity initiatives were broad in scope:
▰ Increasing student agency and leadership opportunities.
▰ Changing policies/practices that have an unfair impact on 

some student groups;
▰ Engaging students and adults in open dialogue about 

marginalizing institutional practices;
▰ Implementing social justice education and culturally 

responsive instructional practices. 
(Hurley, in preparation)

Comprehensive Vision of RP Using a Racial and Social Justice Lens

37



Centering equity in school discipline reform 

• Confront institutionalized oppression

• Increase cultural relevancy/responsiveness 
and bias awareness

• Explicitly integrate social, emotional, and 
behavioral support in policy and practice

• Increase access to strong conditions for 
learning

(Gregory, Osher, Bear, Jagers, & Sprague, School Psychology Review, forthcoming in 2021)



SEL CURRICULUM & 
INSTRUCTION

Systemic Equity and Student/Adult SEL in Schools

39
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Social and
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Learning

(SEL)

(CASEL.org; Gregory & 
Fergus, 2017;
Jagers, Rivas-Drake, & 
Williams  2019; National 
Equity Project, 2019)



CASEL’s five core SE competencies
• Self-Awareness: The ability to accurately recognize one’s own emotions, thoughts, and 

values and how they influence behavior. The ability to accurately assess one’s strengths 
and limitations, with a well-grounded sense of confidence, optimism, and a “growth 
mindset.”

• Self-management: The ability to successfully regulate one’s emotions, thoughts, and 
behaviors in different situations — effectively managing stress, controlling impulses, and 
motivating oneself. The ability to set and work toward personal and academic goals.

• Social awareness: The ability to take the perspective of and empathize with others, 
including those from diverse backgrounds and cultures. The ability to understand social 
and ethical norms for behavior and to recognize family, school, and community resources 
and supports.

• Relationship skills: The ability to establish and maintain healthy and rewarding 
relationships with diverse individuals and groups. The ability to communicate clearly, listen 
well, cooperate with others, resist inappropriate social pressure, negotiate conflict 
constructively, and seek and offer help when needed.

• Responsible decision-making: The ability to make constructive choices about personal 
behavior and social interactions based on ethical standards, safety concerns, and social 
norms. The realistic evaluation of consequences of various actions, and a consideration of 
the well-being of oneself and other.

• (from www.casel.org)



Developing self-awareness among staff

• Equity-oriented self-awareness: Educators consider whether 
they hold negative stereotypes about students’ cultural and 
stylistic codes. 

• For example, some may make snap judgements about 
students of color who sag their pants by stereotyping 
them as not committed to education or as prone to reject 
adult authority. 

• In developing self-awareness, educators might also learn 
about how their unconsciously held beliefs can affect 
their decision-making (e.g., implicit racial bias). 

(Gregory & Fergus, 2017)



Developing social awareness among staff

• Perspective-taking, 
• Empathy, 
• Appreciating diversity, 
• Respect for others

• Adopting a sociocultural, historical orientation might help 
educators understand how their students experience social 
inequalities.

• Understanding more about systemic racism and abuse of power, 
educators may better engage with their students of color if they 
describe feeling unfairly treated during a disciplinary incident.



Morningside Center for Teaching 
Social Responsibility
https://www.morningsidecenter.org/



Morningside’s Equity-oriented SEL 
curricula implemented through 
community-building circle process

Sample Topics: 

Listening, Anger Triggers, Problem Solving, 
Stress Tamer, Assertiveness, Academic goal-
setting

Standing up to Institutionalized Oppression, 
Sharing Identities, The Challenge of Being an 
Ally, Standing up to Stereotypes



https://www.morningsidecenter.org/

https://www.morningsidecenter.org/


RP Project: 
An RCT with 18 schools

RANDOM 
ASSIGNMENT

RANDOM 
ASSIGNMENT

RANDOM 
ASSIGNMENT

6 elementary 
schools

6 middle 
schools

6 high schools

9 program 
schools

9 business-
as-usual 
schools





Identified a need to concretely explicate the 
comprehensive nature of RP/RJ initiative 

Sample drawn from longitudinal case study schools and experimental trial 
schools.

Interviews with 18 principals and RP Coordinators (RP Leaders) in 13 schools

Methodology: 
• Grounded theory emphasizes drawing organic conclusions systematically from data in 

context, as opposed to testing a hypothesis (Corbin & Strauss, 1990). 

• Remained proximal to participant language

• Open coding phase, identified 41 concept codes and 12 category codes to organize 
patterns. Then, iteratively developed a coding manual

• Saturation occurred when no new themes emerged.

• The axial coding phase lasted 6 months during which the research team independently 
re-coded the entire sample of 18 interviews, using the coding manual.

• The final phase of coding resulted in above 80% agreement in each of 12 concept codes 
(83%-94% agreement, with an average of 88%). 





12 Indicators of RP Implementation 
strive to offer a road map for:

-Principle-based, comprehensive, 
and equity-oriented model

-Employing contextually-attuned, 
incremental, and long-term 
implementation plans





Administrative Support

Administrative 
Support for RP, 
SEL, & Equity

Administrators 
consistently 
demonstrate 

through actions 
and words that RP, 

SEL, and Equity 
initiatives are a 

priority. They help 
facilitate 

implementation 
through concrete 

actions. 

Administrators: 

❏ Espouse and model an equity, relationship-
building, and skill-building approach to 
student and staff behavior. 

❏ Make bold leadership decisions to prioritize 
implementation.

❏ Offer concrete logistical and resource support 
to initiatives.

○ They designate space for restorative 
interventions; 

○ They schedule time for PD, circles, and 
task force meetings;

○ They allocate appropriate staffing.

❏ Create accountability systems to monitor 
implementation roll out and quality.

RP Infrastructure: Indicator 1 52



• Indicator 1 Administrative Support for RP 

• RP leaders in the school (including principals) foreground 
equity and integrate RP throughout the school:

• An RP leader stated, “The whole idea of equity first—for 
me it's not subliminal, it's intentional and direct.” 

This leader was direct despite the fact that “it makes 
people uncomfortable...” 

• One leader explained, “I bring [RP] up whenever I can. For 
example, if I’m having a meeting with a group of teachers, 
whether it’s about classroom management or otherwise, I 
would bring up the strategy of circles.” 



Indicator 1 Administrative Support for RP 

“Walking the talk” AND concrete action

• Scheduling consistent time for community-building circles and 
conversations about equity among the staff.

• Clarifying the restorative intervention process (e.g., referral process 
and personnel assigned for restorative interventions, what happens 
after restorative interventions).

• Clear messaging about the purpose of RP.
• Listening to staff or students’ concerns and openness to adjusting.
• Providing adequate opportunities for professional development.



To advance the work… 

•We need school administrators 
who are equity-oriented, 
RP/SEL/Equity integrationists 
with effective management skills



Schoolwide Buy-In & 
Distributed Leadership

Schoolwide Buy-in and 
Distributed Leadership

A majority of 
staff 

demonstrate a 
collective 

investment in RP, 
SEL, and Equity 
initiatives, with 

shared 
leadership 
advancing 

implementation.

❑ RP, SEL, & Equity initiatives are not 
isolated “programs.” Relationship-
building, skill-building, and equity 
principles guide everyday practice. 

❑ Leadership is distributed amongst 
diverse groups (e.g., students, 
admin, teachers, staff).

❑ A team regularly meets to 
strategically advance initiatives.

❑ Staff have processes in place to 
collaborate and communicate when 
addressing misconduct in a 
restorative manner. 

❑ Strategies to increase buy-in are 
used, such as: 
○ Learn by doing: Staff participate 

in adult circles themselves;
○ Announce small wins with staff;
○ Discuss among staff whether 

personal or cultural values 
conflict with initiatives (e.g., 
norms around power and 
hierarchy). 

RP Infrastructure: Indicator 2 56



Indicator 2 Schoolwide Buy-In 
and Distributed Leadership

“Some people …wouldn’t sit in a (responsive) circle. Some people 
had this idea that like, 

“If I sat in this circle and we did this process that when we 
walked away from it, there’s a winner and a loser, and I may 
be the loser. And if I’m on the loser end that means that I 
have a loss of control of power in my position, and in my 
space, and in my classroom. and more of that is given to the 
student.”

We had to begin to deconstruct that narrative and say, “This is not 
about wins and losses, but this is about our community.” How do we 
repair and restore and make sure that everybody is okay on both 
sides? That they’re well and they’re safe.”

-RP Leader



Indicator 2 Schoolwide Buy-In 
and Distributed Leadership

One RP leader described the tension in his school:

“We have been trying to calibrate the lines between when 
and why suspension is necessary and also trying to (be) much 
more intentional around what happens beforehand, what 
happens afterwards, how we communicate with students 
about why things like suspensions happen.

(We are also) trying to find… how we can have our staff feel 
supported when a lot of people are just used to support 
looking like punishment for the kid. So, there’s a lot of 
mindset work that we had to do around that.”



Indicator 2 Schoolwide Buy-In 
and Distributed Leadership

[RP and cultural identity] is complicated and it’s nuanced because we 
can’t talk about [cultural] identity without the impact of slavery and 
colonialism, and how colonialism has had a direct impact on how people 
understand [punishment]…and an impact on their relationship to 
punishment. And why and how that is essentially the bedrock of this 
punitive culture that we live in. If we are going to have an honest 
conversation about RJ and racial justice we have to talk about why we 
have such a punitive… culture and how it’s very much imbedded into the 
fabric of how we interact with one another and that being a result of 
colonialism… 

I think there’s also a real thing around safety and what it means to have 
black and brown students and how they should conduct themselves 
because their lives depend on it and how we don’t name that in the 
everyday, but how that tension exists right under the skin. It manifests in 
these very punitive policies in a really harsh way of dealing with young 
people where they have to know their place. And it may be a matter of 
survival in some cases. In the majority of cases, it’s not. But if you have 
that unspoken understanding, then it impacts every decision you make 
about how young people move. 

-RP Leader



To advance “buy-in,” we need to unearth 
deeply held beliefs…

• “deconstruct the narrative”

• “mindset work”

• “[RP and cultural identity] is complicated and it’s 
nuanced because we can’t talk about [cultural] 
identity without the impact of slavery and 
colonialism”



My recent training with school administrators: 

I asked, “What percentage of your staff have 
“buy-in” for whole school discipline reform, 
broadly speaking?”

That is…

- Buy-in to transform the schools’ approach to 
student behavior and the development of 
socioemotional competencies.

- Buy-in to disrupt disparate outcomes across 
marginalized groups.



35 School/District Admin answered the poll:
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What percentage of your staff have buy-in 
to whole school discipline reform? 

Estimated staff buy-in



School leader insights are generative for future 
research in equity-oriented school discipline 
reform

How do schools foster buy-in to RP and racial equity 
initiatives?  

How do schools enable teachers to share power and student 
autonomy? And, address adult fear of losing control? 

How do schools foster educators’ critical race consciousness 
that subsequently leads to anti-racist polices and practices? 



Strategic approaches to developing buy-in 
and shifting mindsets

(Rogers, 1962)



RP Project: 
An RCT with 18 schools

RANDOM 
ASSIGNMENT

RANDOM 
ASSIGNMENT

RANDOM 
ASSIGNMENT

6 elementary 
schools

6 middle 
schools

6 high schools

9 program 
schools

9 business-
as-usual 
schools



INPUTS / OUTPUTS OUTCOMES

Principal and School Leadership

Restorative Interventions

School Staff

Students

Families

Academic 
Achievement 

Narrowing 
Achievement 

Gap

Reduce 
Exclusionary 

Discipline

Reduce 
Discipline 
Disparities

Reduce 
absenteeism 
and retention

School 
Climate

Adult & Student 
SEL

Bias & Cultural 
Awareness

Reduce Teasing 
& Victimization

Collaborator: Dr. Francis Huang, University of Missouri
Project Director: Allison Ward-Seidel, Rutgers University66



18 schools randomized to treatment or BAU
Average 

enrollment
% Free 

Reduced 
Lunch

% Black % Latinx

Elementary
Schools 
(n = 6)

376 93% 63% 31%

Middle 
Schools 
(n = 6)

333 91% 57% 36%

High
Schools 
(n = 6)

395 82% 55% 37%

• Data from 2016-2017 school year; 
• No significant differences on sociodemographics across treatment and control schools

67



Empathic Perspective-Taking (EPT)
My students and I developed the written, vignette measure:

“You have asked a student two times to stop talking to another student in the 
back of the room. The student continues to talk to the other student. You ask 
a third time and the students says they are telling their friend important stuff 
and that the teacher should mind his/her own business.” 

• Open-ended responses to the following questions: 
• “What feelings might you have?” 
• “How might the student who told you to mind your own business feel?” 
• “Why might they feel this way?” 
• “How would you deal with their feelings?”

• Social awareness: Understand the perspectives of others and empathize 
with them, including those from diverse backgrounds and cultures.

68



Empathic Perspective-Taking (EPT)
• Prior reliability and validity: Teachers rated as higher on EPT, based on their 

responses to a written vignette, were also coded as higher on observed 
emotional support (CLASS-S dimension; Freidman & Gregory, 2014).

• Cohen’s kappas = .70 -.96; 

Examples of EPT coding:
How might the student who told you to mind your own business feel? Perception of 
Disputant’s Emotions; 1-3 scale:
• 3 = Describes at least one emotion that is associated with more vulnerability. (e.g., 

upset, sadness, anxiety, sympathy, stressed, hurt, misunderstood, remorseful)
• “Alienated from the lesson” ; “Singled out or embarrassed.”

Why might they feel this way? Understand Disputant’s Emotions; 1-3 scale
• 3 = Teacher demonstrates empathy and may show an understanding that they do not 

necessarily know everything that goes on in the student’s life.  
• “He was focused on his own needs and felt attacked.” “He felt he had something very 

important and needed to share.” 69



Staff-reported Cultural Awareness and Knowledge
Scale items: 

Cultural differences in communication often result in minority students being 
penalized for the way in which they answer questions.

Teachers bring stereotypes that affect their views of students of color, and 
hence how they teach them.

Black students are forced to deal with many pressures that threaten their 
identity as Black students.

Tougher disciplinary policies will not solve the disciplinary incidents with 
Black or Latinx students.

Educators are often sensitive to the needs of students of color. (r)

Students of color do not experience racism on a daily basis. (r)

Alpha = .69, r = reversed items, from subscale from Fergus & Skiba, (2016). 
Adapted Survey of Perspectives on Culture 70



Year 1 significant finding based on staff 
survey data

• Accounting for staff race, grade level, years teaching in the 
building and school “nesting” effects:

•Staff in the RP program schools were 
higher on Empathic Perspective-Taking and 
the Cultural Knowledge and Beliefs scale 
relative to staff in the business-as-usual 
schools (p >. 05).

• After only 1 year of intervention, this finding is striking.



Centering equity in school discipline reform 

• Confront institutionalized oppression

• Increase cultural relevancy/responsiveness 
and bias awareness

• Explicitly integrate social, emotional, and 
behavioral support in policy and practice

• Increase access to strong conditions for 
learning

(Gregory, Osher, Bear, Jagers, & Sprague, School Psychology Review, forthcoming in 2021)



Today’s urgency for connection, 
repair, and racial justice
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annegreg@gsapp.rutgers.edu

ANNE GREGORY
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Session Evaluation 

• Required by our funder (SAMHSA)
• Used to inform, refine, & enhance 

future events/activities 
• Helps communicate the need for this 

type of support 
• Voluntary and anonymous 
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