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The UW SMART Center and Northwest MHTTC 
acknowledge that we learn, live, and work on 
the ancestral lands of the Coast Salish people 
who walked here before us, and those who 
still walk here. 

We are grateful to aim to respectfully live and 
work on these lands with the Coast Salish and 
Native people who call this home.

LAND ACKNOWLEDGEMENT 



Brought to you by:

Northwest Mental Health Technology Transfer Center 
(NWMHTTC)

University of Washington School Mental Health 
Assessment, Research & Training Center 
(UW SMART CENTER) 



§ We have made every attempt to make today’s presentation secure. If we need to end 
the presentation unexpectedly, we will follow-up using your registration information.

§ All attendees are muted, and videos are turned off.

§ Have a question for the presenter?  Use the Q&A feature. 

§ Need technical help?   Use the chat to message panelists. 

§ We will leave a few minutes at the end to make sure you have all the links and  
resources you need and to allow time for an evaluation. 

§ Certificates of attendance and Washington in-service forms will be provided                  
after you complete the evaluation. 

Thank You for Joining us for Session 2: 2023 Speaker Series
A FEW REMINDERS ABOUT TODAY’S SESSION…



PLEASE NOTE: 
The recording and slide deck will be posted     
on our event page as soon as possible.

https://mhttcnetwork.org/centers/northwest-mhttc/smart-center-2023-virtual-speaker-series-equity-centered-mtss-and


ABOUT THE UW SMART CENTER

A national leader in developing and 
supporting implementation of evidence-
based practices (EBPs) in schools, including 
prevention, early intervention, and intensive 
supports.

§ Research & Evaluation 
§ Training and Technical Assistance
§ Community Partnering and Outreach 

The overarching mission of the School 
Mental Health Assessment, Research, and 
Training (SMART) Center is to promote high-
quality, culturally-responsive programs, 
practices, and policies to meet the full range 
of social, emotional, and behavioral (SEB) 
needs of students in both general and 
special education contexts.



Set the context
Basic research on SMH

Generate evidence
Develop and test models that “work”

Mobilize evidence
Provide research-based training and TA
Conduct research on implementation and 
technical assistance strategies

Build political will
Disseminate information broadly
“Be at the table” with funders and policy-makers

ROLE OF THE SMART CENTER

RESEARCH

POLICYTRAINING 
/ TA



uwsmart@uw.edu

https://smartcenter.uw.edu/

@SMARTCtr

CONNECT WITH US
VIA OUR WEBSITE, EMAIL OR SOCIAL 

mailto:uwsmart@uw.edu
https://smartcenter.uw.edu/


GOALS OF MHTTC NETWORK:

§ ACCELERATE
Adoption and implementation of evidence-
based practices and use implementation
science to inform training and TA strategies

§ HEIGHTEN
Awareness, knowledge, and skills of 
the workforce

§ FOSTER
Regional and national alliances

§ ENSURE
Availability and delivery of publicly available, 
free of charge, training and technical 
assistance

NATIONAL MHTTC NETWORK

VISIT THE MHTTC WEBSITE
https://mhttcnetwork.org/

https://mhttcnetwork.org/


Northwest MHTTC School Mental Health Center (NWSMH)

https://bit.ly/NWSMH

nwsmh@uw.edu

https://bit.ly/NWSMHsignup

@Northwestmhttc

@NorthwestMHTTC

PROUDLY SERVING THE SCHOOL MENTAL HEALTH WORKFORCE 
IN ALASKA, IDAHO, OREGON & WASHINGTON

https://bit.ly/NWSMH
mailto:nwsmh@uw.edu
https://bit.ly/NWSMHsignup
https://www.facebook.com/Northwestmhttc/
https://twitter.com/northwestmhttc?lang=en
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The Climate of Educator Beliefs 
Effect on MTSS Implementation
Edward Fergus, Ph.D.
Professor, Urban Education and Policy
Director, Disproportionality and Equity Lab
Department of Urban Education
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@eddiearcia



MTSS has the potential 
of creating preventive 
structures that interrupt 
histories of inequitable 
school systems



First we must 
understand the 
disparity MTSS 
needs to 
interrupt 



Disproportionality Is:

• Over-representation of 
students

• Under-representation of 
students



Disproportionality 
Projects to examine root 
cause: 2004-present

Over 125 school districts and 5 state education departments (CA, MD, TX, NC, NJ, 
CT, WI)



Root Cause and School Change Process 
(e.g., MTSS)

Root Cause

Equity Literacy

Early implementation of 
reform strategies

Year 1 Year 2





Our Equity Work involves three components…

Numerical
Name the outcome to be changed

Social Justice
Name the access and opportunity 
to achieve and/or change

Culture/Belief
Name and reduce the beliefs that 
frame and impact perceptions of 
cognitive and behavioral abilities



Sample school 
district:
Total 
enrollment 
8,000



Special 
Education



Relative Risk Ratio by Race/ethnicity: Special education
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Relative Risk Ratio by Gender: Special education
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Relative Risk Ratio by FRLP: Special education
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Relative Risk Ratio by Race/Ethnicity: Special education Categories
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Relative Risk Ratio by Gender: Special education Categories
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Identify patterns



The school 
practices result in 
limited opportunity  
for BIPOC students



Theory of disproportionality 
and system gaps 



School processes are reliant on good theory and research, and 
effective implementation without these we develop systems with 
gaping holes…

• Instruction
• Assessment
• Curriculum
• Academic intervention tiers
• Behavioral intervention tiers
• Gifted and advanced programs
• Special education referral process
• School culture and climate 



Framing for examining Process gaps 

• Make sure to use the available information to make 
clear determination of current state, gaps and 
remedies

• Quality: practice based on need of population and 
research evidence; what is our theory of action

• Efficiency:  fidelity of implementation for all groups –
dosage and frequency of practice

• Resources: appropriate resources to achieve quality 
and efficiency

• Equity beliefs/mindsets: 
beliefs/mindsets that ensure quality 
and efficiency to address disparate 
impact



Request for assistance 
form is completed.

Request is based on 
data demonstrating 

child skill and/or 
learning gaps (academic 

and behavior)

Intervention Team 
leader receives 

request and assigns to 
a case manager

Case manager collects 
additional information 
(parent, staff, student)

Team meets at least 
twice every six weeks 

for each child to 
review progress.

Team develops an 
intervention plan for 
specified time period 

(e.g., 4-6 weeks)

If child makes progress 
monitoring of child can 
be monthly until team 

deems success.

Team monitors child for 
several months to 
ensure success is 

maintained

If child does not make 
progress, team will 
continue and revise 

intervention. 

Team adjusts 
intervention (dosage, 

frequency, intervention, 
etc.) for a specified time 

period



Academic Intervention Steps
Creating uniformity of access and opportunity



Our equity Work involves three components…

Numerical
Name the outcome to be changed

Social Justice
Name the access and opportunity 
to achieve and/or change

Culture/Belief
Name and reduce the beliefs that 
frame and impact perceptions of 
cognitive and behavioral abilities



Key Mindsets and 
gaps
Belief survey: 674 out of 800 staff















Identify tall trees
Share in chat



We must use 
different soil to 
build MTSS. The 
practice and beliefs 
are flawed.



Academic Systems Behavioral Systems

1-5% 1-5%

5-10% 5-10%

Intensive, Individual Interventions
•Individual Students
•Assessment-based
•High Intensity
•Of longer duration

Intensive, Individual Interventions
•Individual Students
•Assessment-based
•Intense, durable procedures

Targeted Group Interventions
•Some students (at-risk)
•High efficiency
•Rapid response

Targeted Group Interventions
•Some students (at-risk)
•High efficiency
•Rapid response

80-90% 80-90%Universal Interventions
•All students
•Preventive,  proactive

Universal Interventions
•All settings, all students
•Preventive,  proactive

Multi-tier Model



This framework addresses the 
wellness of access and opportunity 
available to marginalized 
populations as long it relies on 
interrupting biases.

Two strategies to consider:
1. Interrupting biases within MTSS 
implementation
2. Progress monitoring access and 
opportunity



STRATEGY 1:
INTERRUPTING 
BIAS 
PERSPECTIVES



INTERVENTION STRATEGIES FOR 
INTERRUPTING IMPLICIT BIAS-BASED BELIEFS

COUNTER-
STEREOTYPIC 

IMAGING 

INDIVIDUATING PERSPECTIVE 
TAKING

INTERGROUP 
CONTACT

IMPROVED 
DECISION-
MAKING



IMPROVED DECISION 
MAKING

• Slow down and engage in more cognitive effort. 

• 1. Slow down! 

• 2. Engage in “if…, then…” planning. 

• 3. Encourage rationalized decision-making and process 
identification. Lay out decision-making logic step-by-
step.

• 4. Practice perspective taking. Imagine yourself and the 
issue from other people’s perspectives. 

• 5. Invite “outsiders” to offer their perspectives on 
issues or decisions.

• 6. Seek out the voices of marginalized people. Listen 
and learn from their life experiences and use that 
knowledge to question your own narratives for 
decision making. Engage in an active practice of self-
awareness.



Strategy 2: 
Monitor the implementation to 

ensure access and opportunity for 
marginalized populations are 

continuously centered





Screening with CLD tools 
and analyses

Do the tools match the 
needs of the CLD 

populations?

Do the analyses include 
disaggregation by 

race/ethnicity, 
language, gender, and 

SWD? 



Respond and Monitor 
with greater access 
and opportunity
• How much culturally and 

linguistically core instruction is 
available?

• How do we adjust the core 
instruction and interventions to 
infuse greater culturally and 
linguistically responsive?



IMPROVE ACCESS 
AND OPPORTUNITY, 

AND PREVENTIVE 
BELIEFS 

• How much access and 
opportunity did the process 
contain during this period?

• What are the preventive beliefs 
that developed during this 
phase?



IMPLEMENTATION 
CONSIDERATIONS

• MTSS coordinator role as equity 
monitors:

• Guide district self-assessment to help 
districts find where their strengths and 
needs are for marginalized populations.

• Develop plans of action that stage 
MTSS implementation to continuously 
address access and opportunity gaps.  



MTSS has the potential 
of creating preventive 
structures that interrupt 
histories of inequitable 
school systems



Thank you!



WITH DR. EDDIE FERGUS



SMART CENTER 2023 VIRTUAL 
SPEAKER SERIES
Equity-Centered MTSS and Implications 
for School Mental Health



YOUR FEEDBACK IS IMPORTANT

EVAL LINK |  https://bit.ly/EVAL_DrFergus

Certificates of attendance and Washington in-service  
forms can be accessed after completing the evaluation. 



§ This presentation was prepared for the Northwest Mental Health Technology Transfer Center under 
a cooperative agreement from the Substance Abuse and Mental Health Services 
Administration (SAMHSA).

§ All material appearing in this presentation, except that taken directly from copyrighted sources, is in 
the public domain and may be reproduced or copied without permission from SAMHSA or the 
authors. Citation of the source is appreciated. Do not reproduce or distribute this presentation for a fee 
without specific, written authorization from the Northwest MHTTC. This presentation will be recorded 
and posted on our website.

§ At the time of this presentation, Miriam Delphin-Rittmon served as SAMHSA Assistant Secretary. The 
opinions expressed herein are the views of the speakers, and do not reflect the official position of the 
Department of Health and Human Services (DHHS), or SAMHSA. No official support or endorsement of 
DHHS, SAMHSA, for the opinions described in this presentation is intended or should be inferred.

§ This work is supported by grant SM 081721 from the Department of Health and Human 
Services, Substance Abuse and Mental Health Services Administration.

DISCLAIMER
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